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Abstract 

Teacher practices and experiences are often tremendously different whether in terms of 

a novice versus expert teacher.  As we know, there is a massive teacher shortage in the United 

States.   With this being said, it is our responsibility as educational leaders to support novice 

teachers and diminish the divided knowledge between novice and expert teachers.   Novice 

teachers are placed into teaching positions in the United States with limited practice and 

experience in the classroom setting.   With these limited experiences, also comes limited 

planning practice and coaching feedback to support teacher growth.  Most novice teachers are 

entering schools from teaching programs where they are learning concepts around curriculum, 

standards, assessments, planning, and teaching, however, they are limited in the amount of 

experience they have in the classroom practicing these skills.  It is urgent to address this head 

on and assure that novice teachers are feeling supported while transitioning into the classroom 

setting.  Reach Institute for Instructional Leadership is working to ensure that novice teachers 

and instructional leaders who are heading into the field have the experiences and practices 

needed to succeed.   This Action Research Project is being completed as part of a Masters of 

Educational Leadership program along with the desired work towards Clear Administrative 

Credential.   It is sought to improve teacher practice specifically through lesson planning and 

coaching, focusing on the anticipation of student needs (academic and behavioral) to reach 

desired outcomes for all students.  The three components of this project focus on designing a 

lesson plan template and training teachers to utilize this template as part of weekly planning, 

facilitating professional development related to the Gradual Release Model, and leading three 

coaching cycles.  The intervention changed throughout the research project to better support 

teachers with direct coaching.  The findings within this Action Research Project were based on 

data collected through surveys, interviews, lesson planning outcomes, professional 

development feedback, and coaching cycles.   The findings of this intervention show that  

teachers who receive extended support in classroom, coaching and collaborative lesson 

planning, in turn improve their ability to reach the needs of a diverse group of students and build 

their confidence in the classroom.   The findings also show greater progress with consistency 

and modeling in the classroom setting.   
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Introduction & Context  

 

Vision School opened its doors, August 2015, in a low income community in Bay Area, 

California.  The school’s mission is to disrupt the cycle of poverty in the highest poverty 

communities by preparing students to go to and graduate from college.  Vision School is one of 

the few schools that received charter approval in this area.  However, this approval came from 

state level because the district and county denied the charter proposal that was presented to 

them.  When the doors opened in 2015 there were 75 students enrolled from TK-1st grade and 

the school continues to grow a grade a year.  Currently, in year three, there are 165 students 

enrolled from TK-3rd grade.  Vision School will grow a single grade each year until they reach 

12th grade with an estimated number of 600 students.  The current demographics of the school 

are 54% African American, 40% Latino, and 6% Asian/Pacific Islander.   93% of the students 

that attend Vision School qualify for free/reduced lunch.  Vision’s main goal is prepare students 

attend and graduate a four year college.   

All teachers working at Vision School have under 10 years of teaching experience.  

However, more than ½ of the teachers working at Vision School have under 5 years of teaching 

experience.  With this being said, as a school there are many novice teachers.  For this Action 

Research novice teachers are defined by classroom observations, and intentionality of planning, 

and less experience in understanding building background knowledge, differentiation, and 

setting a “hook” for each lesson.  The 2017-2018 school year (third year of existence) was the 

first year that an Instructional Coach was hired full-time to support teachers improving novice 

teaching practices.  Through teacher interviews, teachers have expressed their excitement and 

interest in being a part of a school that is growing, changing, and trying to create a unique path 

for students using a holistic approach to teaching.  The goal is to create student agency within 
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the classrooms through Project Based Learning (PBL), Blended Learning, and hands-on 

curriculum that will gear students up for success.   

After the first two years opened, Vision School demonstrated high test scores within the 

area of reading.  Using the Fountas and Pinnell reading data, during the 2015-2016 school year 

80% of students scored at or about reading level and during the 2016-2017 school year  70% of 

students at scored are at or above reading level.  Even though these test scores were high, 

these skills were not demonstrated on a daily basis in all classrooms.  Vision School had a full-

time staff member each year providing academic intervention for students who were at least two 

Fountas and Pinnell reading levels behind.  As a new school there is still more alignment, 

curriculum mapping, and clear expectations for teachers needed.   Once more instructional 

mapping and structures are in place there is a desire to improve and support novice teacher, 

especially in during their transition to a new school and teacher setting.     

 

Problem of Practice  

 

Currently, at a school with 8 teaching staff, 4 of these teachers are struggling to keep 

students in class and maintain learning objectives within their classrooms.  Often times, it has 

been observed that students are being redirected outside of the classroom, to the office, or even 

into a buddy room for half of the day because of the consequence system for behaviors.   The 

office discipline referral data is showing a high rate of students’ time out of class.  However, 

within this rate there was also an observation of disproportionality.   The four teaching staff who 

are producing the most office discipline referrals and time out of class are teachers who are 

either new to teaching or new to teaching in this specific setting.   Each teacher has stated that 

they are passionate about our school, believe in our mission, and want all student to succeed in 
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their classrooms.  They are open to feedback, changing instructional practices, and 

implementing individualized tools to help support all students.  However, through these 

observations and data collection I was lead to believe that as a school we may need to provide 

more training on cultural responsiveness within instruction and management throughout Tier 1 

systems.   I was asking the questions, “Why are so many students out of the classroom?”  and  

“Why is there clear disproportionality in our data?”  (Disproportionality was defined when looking 

at Office Discipline Referral data and seeing that based on demographics there was an 

disportionate numbers of students out of class.)  I began to think about and question, what was 

happening in the classroom and this led me to continue to reflect and gather more information 

about my Problem of Practice.   

 After reflection on my initial “problem” I began to think about how I could gather more 

data and information to dig even deeper into “time out of class” for students.  I interviewed new 

and returning teachers, and our instructional coach.  I also gathered data around text 

messaging from teachers for student support, and looked deeper into our office discipline data.  

I spent time in classrooms observing and gathered more information to create a problem of 

practice from what was observed to be happening in the classrooms.  When I was observing in 

classrooms, I noticed that teachers were not stating what they expected students to do, and 

they were not “setting the stage” for the lesson by going step by step with students to help 

students gain a clear sense of expectations and where they were supposed to be headed.   

Teachers did not seem to be creating lesson plans weekly that they were following and were 

providing students with worksheets during station time.  Through this data gathering I began to 

wonder and question, are students spending time out of class because of a lack of cultural 

competency or are students spending time out of class because of a lack of instructional 

planning.   
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 After facilitating more classroom observations and talking with the leadership team 

(principal, assistant principal, and instructional coach) I learned that new teachers are not 

always planning with scaffolding in mind, they are using worksheets during centers times and 

other times throughout the day, and are demonstrating low work expectations for students.  With 

these observations, I have created a new problem of practice that was able to focus more on 

instructional practices rather than discipline systems within the classroom.  My problem of 

practice for this Action Research project is 

 

Problem of Practice:   In developing and implementing lesson plans, novice teachers are 
not anticipating learning needs  
 
(academic & behavioral) to reach desired outcomes for students.     
 
 
Through additional observations discussed and the creation of this problem of practice, I will be 

taking a deeper dive and closer look into literature that helps in my development of key 

understandings related to this problem.  Through the review I hope to gain greater 

understanding about ways to support novice teachers at my school which then in turn will 

support the students reaching desired outcomes.   

 

 

Literature Review 

 

Introduction of Literature Review 

Within this Literature Review I will cover topics that plan to address the Problem of 

Practice and allow insight in planning interventions to meet the needs of novice teachers at 

Vision School.    There are a few key topics that will be focused on within the review.  The first 
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topic that is covered is specifically focusing on the novice teachers.   While reviewing and 

analyzing this literature there is a focus on retention rates, impact novice teachers have in 

classroom settings, and what novice teachers need as far as professional development and 

support throughout the year.  Another area of focus will be on lesson planning to determine 

what type of planning has worked for teachers in the past while looking at studies around 

teaching planning and anticipation of needs in their classrooms.   After this, there has been 

research review on Gradual Release Model.  There was more learning about this model and 

how it impacts learning in the classroom.   Finally, the Positive Behavior Intervention Supports 

model was studied closely.  This was used to determine strategies in coaching and effective 

management strategies in the classroom setting.  All of these topics have impacted the design 

and creation of the Intervention Plan.   

Through studies it is known that novice teachers are coming into schools unprepared, it 

is essential to provide teachers with training before entering into the classrooms on the first day 

of school and coaching throughout the year.  In anticipation of the needs of novice teachers, the 

leadership of Vision School, provides staff with a full two week professional development 

training before the school year begins and three days of full day professional development in 

October, January, and March.  Teachers and school staff also have a weekly schedule that 

allows time for additional professional development.  Even given a large number of time devoted 

to professional development, this has also been a continuous area of need for improvement as 

measured by the School Climate and Assessment Inventory with a 3.67 rating out of 5.0.  

Knowing this reminds leadership that educators and administrators must “create the structures 

and culture that enable all teachers to continue learning in and from practice as they address 

the complex challenges of public education. (Feinman-Nemser, 2001, p. 29)” (Burkman, 2012)  

There was also a professional development arc related specifically to student literacy centers.   

Within our professional development arc, teachers at Vision School have recently, November 
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2017,  had a short one hour professional development where they were beginning to look at the 

differences between centers and stations (focusing specifically on the introduction of the “I do, 

we do, you do” model).    

During the 2017-2018 school year, Vision School has also provided teachers with a full-

time instructional coach.  (The first two years opened, 2015-2017, this was not a full time 

position at the school.)  The instructional coach provides teachers direct coaching and allows 

each teachers to work at their own pace while going through coaching cycles that support their 

growth as educators.  To provide additional context, all coaching sessions at Vision School are 

driven with the Danielson Framework in mind.  Charlotte Danielson (2002) suggested a 

framework for good teaching that encompasses a whopping 76 criteria.  These rubrics and 

guides mark important steps in determining what makes teachers effective in the classroom.  

(Bambrick-Santoyo 2012)  These cycles were focused on different components ranging from 

moving instructional practices to classroom management.   

Unfortunately, even with all of this preparation, novice teachers at Vision School 

continues to struggle within many areas that research has stated are challenging for novice 

teachers.  Teachers at Vision School are not lesson planning using a specific template and not 

planning for different misconceptions or struggles students may have within each lesson.  

Novice teachers are sending more students out of the classroom (based on office discipline 

referral data) and students are not reaching the desired learning outcomes.   Novice teachers 

are also having a difficult time anticipating the needs of all learners in their classrooms and 

knowing when to release the learners to work independently on any given task.  Given this 

information, I would argue that what Vision School is doing to meet the needs of novice 

teachers is not enough.  

 

Review of Literature 
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In this Literature Review, I will seek to understand the impact professional development 

and coaching, along with structured lesson planning (specifically using the gradual release 

model) will have on novice teachers’ experiences and growth within the classroom.    I will argue 

that novice teachers need additional support within these areas to reach desired outcomes of 

students’ learning within their classrooms.  In addition, I will argue best approaches to move 

teachers practice and lesson plan implementation forward.   There are specific focus areas that 

I would like to consider within my literature review.  These focus areas will help drive my theory 

of action and thoughts on implementation of intervention.   My first focus area will be in the area 

of professional development and coaching (adult learning).  The second focus area will be 

around planning (teacher preparation and ways teachers are planning) within this area there will 

also be a focus more specifically around the gradual release model (“I do, we do, you do).  

Finally, an additional focus area will be specifically around classroom management.  

 

Impact of Novice Teachers 

 Vision School, along with other urban schools across the country, are facing teacher 

shortage is greater.  Currently, within education there is a wide range of teacher shortage. The 

US Department of Education estimates that approximately 2.2 million teachers will be needed 

over the next decade - an average of more than 200,000 annually.  (Howard, 2003)  Although 

suburban and rural schools have encountered varying degrees of teacher shortages, much of 

the research on this topic has revealed that urban schools, typically in low-income areas, 

experience high degrees of teacher turnover, and as a result, great teacher shortages than 

other types of school. (Howard, 2003)  Knowing this, I would assume (within limited research 

directly stating) that this would have direct impact on student achievement and progress.  Many 

teachers are beginning their career in education with limited coaching, professional 

development, and specific training around planning before they begin their work in the 
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classrooms. (Howard, 2003)  Approximately half of all beginning teachers leave the profession 

within the first five year.  In addition, close to 16 percent of beginning teachers leave without 

making it through the first year. (Howard, 2003)  It is critical that we are preparing new teachers 

knowing, teacher-education programs in general are not preparing tomorrow’s teachers for the 

increasing diversity of students. (Holloway, 2003)   Novice teachers entering schools in low-

performing urban areas face even more challenges. It is likely that they will enter a setting that 

reflects a culture where norms of uncertainty, isolation and individualism have dominated. 

(Fullan & Hargreaves, 1991) 

Research shows that there is a strong correlation between teacher experience and 

student achievement. (Sawchuck, 2015, Papay & Kraft, 2014, Ladd & Sorenson, 2015)  And it is 

also stated, “No matter how well prepared a teacher may be, some aspects of teaching can only 

be learned on the job (Feinman-Nemser, 2001).  Many teachers do not stay teaching long 

enough to experience success.” (Burkman, 2012)   With that being said, this creates a strong 

urgency within this action research.  I argue that novice teachers need support to not only feel 

successful within their practices, but to also gain experience and expertise which will then in 

turn positively impact student achievement and reach desired outcomes for students.    

 

Onboarding Novice Teachers & Professional Development 

When onboarding novice teachers it is important to remember the research related to 

inadequate training teachers are receiving in their coursework and credentialing programs.   As 

stated in, What’s Missing from Teacher Prep, teacher preparation institutes need to transform 

their programs to reflect the realities of 21st century schools. (Chesley & Jordan, 2012)  This 

research also finds, “Preservice teachers should be exposed to the intensive work of the typical 

classroom teacher over a much longer time, supported by continuum of preservice and new-

teacher mentoring.” (Chesley & Jordan, 2012)  While knowing and understanding this 
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information, I question, “How are schools preparing novice teachers entering into their school 

communities?”    Research indicates furthermore, that a successful induction program must 

include a professional development support system tailored to teachers’ needs years of service, 

and experiences (Burkman 2012).   Knowing this and the level development and training 

teachers need, leaders also need to “take into consideration the responsibilities of novice 

teachers”.  (Burkman, 2012 p. 24)  Successful professional development  models generally 

feature a number of these components simultaneously. (Darling-Hammond, Hyler, Gardner, 

Espinoza, 2017)  Teachers need to cultivate a rigorous habit of learning as a part of their 

preparation for teaching. (Feiman-Nemser, 2012)  There are many ways to do this.  The 

research shows that professional development is one area where teachers can grow and 

surprisingly there wasn't much research directed related to professional development for novice 

teachers.  Professional development has been shown to be an effective tool for supporting 

teachers as they engage in ongoing learning. Yuen found that “professional development for 

teachers must be situated within the context of the practice of teachers and be relevant to their 

teaching and learning needs” (Yuen, 2012, p.1).   

 

Planning 

In researching planning, there were arguments on best ways to support novice teachers 

within this process in schools.  Lesson planning is an essential facet of teacher preparation, 

necessary for even the most experienced teachers in order to ensure confidence and quality in 

the classroom.  (McCutcheon, 1980)  Elementary teachers indicated that they had received 

insufficient instruction in mathematics, science, and writing, making them poorly prepared for 

the detailed lesson preparation expected of them.  No college coursework addressed what to do 

if students don’t learn the material in the way the teacher taught it the first time. (Chesley & 

Jordan, 2012)  The research stated,  it is important to take that into consideration when 
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preparing our teachers for planning (Chesley & Jordan, 2012).  Through the research I believe 

we need to take into consideration the challenges of anticipating student needs within the 

classroom, given the limited classroom experiences novice teachers have when entering into 

the classroom.  When preparing, “the new teachers reported that they were required to design 

rubrics for lessons that they quickly realized would not work in real situations.”   (Chesley & 

Jordan, 2012)  It was also stated that, “adapting curriculum is not sufficient when teachers do 

not know what to adapt, how to adapt it, and when to adapt it, and on whom to do the 

adaptation.” (Otukile-Mongwaketse, Mangope, &  Kuyini , 2016, p. 171)  Teachers need to feel 

more prepared to plan with adaptations, anticipations, and understanding misconceptions in 

their classrooms.  The goal really is to have our teachers  “proactively plans a variety of ways to 

“get at” and “express learning.”  (Tomlinson, 2001, p. 3)  

 Research also shows, “high quality preservice and induction programs give novices 

opportunities to work side by side with master teachers on planning for instruction. (Chesley & 

Jordan, 2012)  That teacher must have the confidence and skill to assess and respond to a wide 

range of student needs with engaging, relevant, tightly focused lessons that not only present 

content, but also teach students how to read, write, speak, listen, collaborate, research, and 

integrate technology. (Chesley & Jordan, 2012)   With this research, I argue the importance of 

addressing planning head on as schools welcome novice teachers into their communities.  I 

believe, itt is each schools responsibility to prepare teachers in their planning process so that 

we are able to reach desired outcomes for all students.  

Thus far, Vision School has not held teachers accountable within their planning.  There 

has not been a lesson planning template for teachers to follow and there has been limited 

coaching specifically around planning.    The focus on developing teachers’ pedagogical content 

knowledge through improving planning was seen to have an impact on the assessment for 

learning practices. (Jones & Moreland, 2005)    I argue, novice teachers are not planning with 
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guiding questions around misconceptions to meet the diverse range of learners in their 

classrooms.  As stated,  “When the teachers had an understanding of the characteristics of the 

discipline they developed more secure guidelines for thinking about what was important in the 

learning activities and the intended learning.” (Jones & Moreland, 2005)  Research shows that 

change would be that, teachers need to plan with an understanding of the discipline as well as 

more awareness meet the needs of all students in their classrooms.   It's more productive, 

however, if teachers anticipate areas of difficulty before students approach new material. Part of 

that anticipation includes the teacher considering the classroom population by knowing which 

students have identified learning disabilities, which have limited English proficiency, or how 

students have previously performed in class. (Allen, 2012)  Adequate planning, with 

accountability, and coaching will improve teacher practice, which will then in turn help teaches 

reach desired learning outcomes for all students in their classrooms.  

Gradual Release Model 

A part of planning is to take into consideration the diverse learning needs in each 

classroom and developing well thought out lesson plans.  An approach to planning with all 

students in mind would be to take into consideration planning with “gradual release model” 

structured into each lesson plan.  For this action research we will define gradual release of 

responsibility model as a particular style of teaching which is a structured method of pedagogy 

framed around a process devolving responsibility within the learning process from the teacher to 

the eventual independence of the learner.   Pearson and Gallagher introduced their Gradual 

Release of Responsibility (GRR) model in 1983 after reviewing studies on reading 

comprehension instruction.  These researchers found that learning occurred when it happened 

over time within a repeated instructional cycle that included explanation, guided practice, 

feedback, independent practice, and application. Within this framework, responsibility is 

gradually released from the teacher to the student, with the anticipation that the student will take 
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responsibility for the task. (Hovland, 2008)  In some classrooms teachers are doing “I do” and 

then asking students to participate in “You do” without the middle ground of “We do.”  (Fisher & 

Frey, 2013) This critical element is not being employed by novice teachers and has an important 

component of “We do”  which novice teachers need to be trained..  Structured teaching requires 

that teachers know their students and content well, that they regularly assess students’ 

understanding of the content, and that they purposefully plan interrelated lessons that transfer 

responsibility from the teacher to the student.  (Fisher & Frey, 2013)  Teachers also need to 

learn that “successful instruction gradually transfers responsibility for learning from teachers to 

students.” (Frey & Fisher, 2009).  When teachers become more skilled on the ongoing planning 

and assessment of learning, they will better meet the needs of the diverse learners in their 

classrooms.  

 Brophy (1996) argued that it is essential for teachers to view themselves as active 

socialization agents. By developing their role as facilitators of student socialization in the 

learning environment teachers can create the potential for having a significant impact on 

students’ lives. (Fisher, 2003)   If “gradual release model” is not implemented with student 

needs  in mind, “unfortunately, in too many classrooms releasing responsibility is too sudden 

and unplanned and results in misunderstandings and failure.” (Frey & Fisher, 2009, p. 19)   This 

is an additional reason it is important to train teachers on the four components mentioned by 

Frey & Fisher.  These components are “focus lesson, guided instruction, collaborative tasks, 

and independent learning. (Frey & Fisher, 2009, p. 20)   

Classroom Management 

Classroom management is an inevitable issue that affects classrooms across the globe.     

(Caples and McNeese, 2010)  Respondents reported that coursework having to do with student 

management and establishing classroom routines was of little value when they were confronted 

with real students.  Both mentors and new teachers pointed to the new teachers’ lack of 



 

 

 

 

ILA Action Research  

Anne Shibley 

 

14 

fundamental, research-based strategies to manage classroom behavior in a positive way.  

(Chesley & Jordan, 2012)    Knowing this information, Vision School adopted the Positive 

Behavioral Intervention Supports model with a goal to enhance management systems.    PBIS is 

a system wide, sustained approach to behavior management introduced at the outset and 

reinforced throughout the year. (Cregor, 2008).   PBIS procedures are rooted in basic and 

commonly understood behavioral, social learning, and organizational principles. (Bradshaw, 

2008)  However, often these interventions are being implemented within whole school settings 

verse Tier 1 settings in the classroom.  This is an important component to the school knowing, 

“programs should give teachers in training multiple exposures to ways to manage student 

behavior to maximize learning” (Chesley & Jordan, 2012)  Teachers need to, “model expected 

behavior, explain the reasons for the expected behavior, and allow for student and teacher role 

play.”  (Cregor, 2008, p. 32)   It is important that teachers feel supported within classroom 

management and “recent students indicate that many novice teachers report low confidence in 

their abilities to effectively manage behavior (Hertzog, 2002; Meister & Melnick, 2003; Woolfold-

Hoy & Burke-Spero, 2005).” (Smart & L. Igo, 2010)   PBIS schools rely on data, tracked most 

easily in the form of office referrals, to develop and modify their PBIS implementation plan.  

(Cregor, 2008)   After theses trends are developed there will be opportunity to plan for 

“consistent routines and procedures, student-teacher connections, and clear, open lines of 

communication at all levels.”  (Caples and McNeese, 2010, p. 428)   I argue that novice 

teachers need additional coaching and training around management and PBIS strategies to 

build expertise in the area of classroom management, which will then in turn help all students 

stay in class and on task to reach desired outcomes.   

Coaching 

Research shows the importance of coaching compared to evaluation happening “once 

every 6 months”. (Bambrick & Santoyo, 2012)  As questioned in, Beyond the Scoreboard,  “Will 



 

 

 

 

ILA Action Research  

Anne Shibley 

 

15 

a new teacher develop more powerfully because of normal evaluation criteria?  It seems unlikely  

… the core driver of teacher development in not accurate scoring, but skillful coaching, working 

with instructors on specific concrete actions that improve results.” (Bambrick-Santoyo, 2012)   

There is argument stating the importance of, “relentless loop of feedback, corrections, and 

improvement that builds true talent”.  (Bambrick-Santoyo, 2012)   However, I argue the 

importance of schools making feedback even stronger knowing that, “coaching makes teachers 

great”.  (Bambrick-Santoyo, 2012)   Within each coaching cycle, there is a push for teachers to 

reflect on their own practice based on scripted or filmed observations through the framework.  

Unless there is clear and accepted definition of good teaching, teachers won’t know how their 

performance will be evaluated, and observers won’t know what to look for.  (Danielson, 2012) .  

It is believed that, “the vast majority of teachers can strengthen their performance”  and “all 

teachers can be improved ; no matter how brilliant a lesson is.”  (Danielson, 2012, p. 36).  Since 

all teachers are able to demonstrate areas of improvement and “can be improved”, coaching is 

a key element to improve these practices and meet the diverse needs of students in their 

classrooms.   A part of making sure teachers feel successful is by creating clear, manageable 

steps to help them improve their practice.   When teachers see the concrete steps they must 

take to improve their practice, and why they can continually practice skills connected to those 

steps, transformational success comes within reach. (Bambrick-Santoyo, 2012)  These skills 

and concrete steps can happen through each coaching cycle.   I argue that a structured 

planning system in additional to a strong coaching model, there will be clear impact and 

improvement to teacher practice which will then in turn reach desired outcomes for all students.  

As stated, “A willing teacher and a knowledgeable, sensitive coach can foster greater student 

achievement.”  (Hartnett-Edwards, 2011).   

Conclusion  
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 As stated in the literature and research, novice teachers have more challenges 

compared to teachers who have greater experiences.   First-year teachers face many 

challenges (Borko & Putnam, 1996). They must negotiate a plethora of tasks simultaneously, 

even as they are acquiring the skills necessary to perform those tasks. For example, first-year 

teachers must learn within the classroom how to deliver instruction, monitor student progress, 

and select and implement classroom management strategies (Woolfolk, 2004). (Smart & L. Igo, 

2010)   Knowing that novice teachers face “more challenges”  I have argued that these teaches 

need more support within key areas of their practices.   

Novice teachers need more training through professional development, and coaching to 

improve their skills knowing that, “in effective classrooms, teachers consistently attend to at 

least four elements: whom they teach (students), where they teach (learning environment), what 

they teach (content), and how they teach (instruction).   If teachers lose sight of any one of the 

elements and cease investing effort in it, the whole fabric of their work is damaged and the 

quality of learning impaired.” (Tomlinson & McTighe, 2006)    

I have argued that leadership at schools also wants to ensure that novice teachers have 

training and practice with the area of planning and gradual release model.  When teachers are 

planning, we want to make sure “the teacher proactively plans a variety of ways to “get at” and 

“express learning.”  (Tomlinson, 2001, p. 3)   A teacher also needs to be continuously, ““seeing 

and reflecting and diagnosing student needs and crafting learning experiences in response”  

(Tomlinson, 2001, p. 17)   Teachers also need to be able to “anticipate what strategies students 

will need to learn the material and at what level students have internalized these.”  (Ogle, 1988,  

p. 48)    

And I argue that novice teachers need additional supports and structures in place within 

the area of classroom management.  Teachers will learn the importance “in stating a purpose, 

we make our expectations for learning clear.” (Fisher & Frey, 2011) Through the PBIS model 
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and addressing expectations research shows that instruction improves and more students are 

successful in the classroom environment.   

When focusing on these key areas (professional development, planning with the gradual 

release model in mind, planning, coaching, and training on management) will improve novice 

teachers practices.   I argue that through these interventions listed below,  we will see that more 

students will stay in the classroom and be actively engaged in lessons.  This will then in turn, 

allow opportunity for all students to reach desired outcomes in the classroom.       

 

Theory of Action  

 
  

 Problem of Practice:   In developing and implementing lesson plans, novice teachers are not anticipating learning 

needs (academic & behavioral) to reach desired outcomes for all students.     

Theory of Action:  Within Professional Development & Coaching, if we create structured lesson plan templates with 

guiding questions and differentiation, train and coach teachers on the gradual release model and management strategies 

then teachers will have more strategies to meet the needs and reach desired outcomes for all students as measured by 

their lesson plans and classroom observations.  

 

Secondary:  Students will spend more time in the classroom engaging in classroom activities and demonstrate less minor 

and major behaviors as measured by Office Discipline Referral data.  

Overarching research question(s): (color coded for organization of data purposes)  

1. Can a change in the lesson plan template with PD related to planning help teachers develop muscles to anticipate 

learning needs in their classrooms?  

a. At what stage are teachers developing?   

b. What else do teachers need within lesson plans to develop?  

2.  If teachers have more focused PD/PLC around the Gradual Release Model will they structure their planning and 

language to better "set the stage" and set clear expectations for students/desired outcomes. 

a. After GRM training what other support do teachers need to practice this model in the classroom?   

b. How will we track or provide feedback for staff implementing this model?  

3. Will the use of the direct coaching model help move teacher practice during the intervention cycle?   note: additional 

question added 3/22 

a. What is each teachers “goal” for moving practice?  
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b. How will we know if their practice has moved?  

4.  What other skill sets do novice teachers need to have successful outcomes with their students? 

  

 

 

 

 

 Hypothesis 

 The operational hypothesis of this theory of actions is that novice teachers need 

additional support, specifically in the area of lesson planning and coaching to reach desired 

outcomes for all students.  When a clear lesson planning template is created for teachers to 

follow, along with leadership and coaches providing feedback and reviewing these lesson plans, 

teachers will have a better understanding of the desired outcomes they are hoping their 

students will reach.  The will also have greater context when focusing on anticipating 

misconceptions and behavioral challenges of students in their classrooms.  Teachers will 

improve practice through professional development directly related to teaching and releasing 

students into a center model successfully.   The leadership team and instructional coach will 

provide direct coaching which will provide teachers with feedback and context to improve 

practice and student growth and development in the classroom.  Below, a three part intervention 

plan is listed that will include components of improving practice, activities related to those 

components, questions, and types of data collection that will happen to reach desired outcomes.  

 

Intervention Plan  

 
 

  Component Activities Purpose/Sub- 

Question to be 

answered 

Data to be Collected Type of Data (process v. 

impact) 
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1. Lesson Plan 

Template Creation 

& Training  

 

 

Creation & Trained:   

January 2018  

 

Edit:   

March 2018 (based 

on additional 

supports 2 teachers 

need to 

“anticipate”)  

 

Note:  

● one teacher was 

trained to use a 

detailed lesson plan 

that aligns with 

professional goals 

created 3/2018  

● one teacher will 

utilize a 

component/ grid 

under her station 

planning that 

guides her 

anticipation  

 

 

- ILT co-creates new 

Lesson Plan 

Template  

- Template is 

introduced to 

Teachers  

- Teachers have time 

to use template 

during individual 

trainings for each 

template  

Addition:  

- Within coaching 

meetings teacher will 

look through lesson 

plans collaborative 

with coach and co-

create plans (as 

needed)  

 

 

(vision - did not come 

to fruition)  

- Mentor teachers 

team up with 

mentees to support 

in planning process  

● At what stage are 

teachers 

developing?   

● What else do 

teachers need within 

lesson plans to 

develop?  

 

1.  Current lesson plans 

before Template 

2. Lesson plans after being 

trained on topic  

3. Survey related to lesson 

planning (template impact)  

(pre and post)   

1. Process  

2. Process 

3. Impact  

2. Additional Training 

● Gradual release  

● Setting the stage  

 

Initial Training:  

March PD Block  

 

Direct Coaching 

from Feedback  

- Teachers will 

participate in a PD 

specific to these 

topics and add it to 

lesson plan template 

as needed.   

- Instructional coach 

and assistant 

principal will co-

create training.   

● After GRM training 

what other support 

do teachers need to 

practice this model 

in the classroom?   

● How will we track 

staff and provide 

feedback 

implementing this 

model?  

1. Pluses/Delta PD 

Feedback  

2. Class observation 

3. Student outcomes in 

centers (tracking ODR 

data) 

1. Process 

2. Process  

3. Impact  
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3.  Coaching (around 

all areas - Lesson 

Planning, GRM, & 

Management 

 

● Weekly meetings 

with both teachers 

will occur  

● Feedback from 

lesson given 

through a coaching 

cycle. 

● Co-planning with 

teachers.  

 

Additional: Directive 

(in class) coaching 

with 1 teacher  

 

● Professional goals 

created 3/2018  

 

Video coaching 

with 1 teacher 

- Teachers who are 

participating in this 

will also participate in 

coaching rounds.  

● What is each 

teachers “goal” for 

moving practice?  

● How will we know if 

their practice has 

moved?  

1. Coaching conversations 

data 

2. Tracked observations 

(goal setting)  

3. Email: coaching feedback 

and reflection of self 

improvement  

1. Process  

2. Process  

3. Impact  

 

 

 

Changes in Intervention Plan:  

  

 There were changes made during the intervention process that impacted the intervention 

plan. These changes occurred based on feedback that was received from staff directly and from 

meetings where school leadership determined the needs of the teachers at the school.   All of 

these changes were added to the intervention plan and reflected.  Both changes happened in 

hopes to greater support teachers needs, which would help teachers reach greater growth in 

their practices,  and then in turn support teachers in reaching desired outcomes for students.    

In January 2018, the Instructional Leadership Team (ILT), which included the principal, 

assistant principal, instructional coach, and two founding teachers,  created a lesson plan 
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template that was required for all teachers to use at Vision School.   This template was 

presented in January to all staff during professional development.   The staff immediately 

started using and implementing the template that was provided.  However, after reviewing 

lesson plans and scheduling walk-through observations using lesson plans as the guide, there 

was a team observation that there were novice teachers who needed additional guiding 

questions added to their templates focusing on and anticipating learning needs in the 

classroom.   After these observations occurred teacher 1 and teacher 2 lesson planned using 

different guidelines (Appendix 2.a and 2.b).   Teacher 1 used a lesson plan template entirely 

different that was co-created in a coaching conversation with myself, the instructional coach, 

and teacher.   As a group, the team (instructional coach, teacher 1, and myself)   planned the 

first day back from spring break together.   I then supported in the classroom the first day back 

from spring break and teacher 1 continued using this planning template throughout the 

remainder of the intervention timeline and course of the school year.   Teacher 2 and I 

collaborated in a coaching session to add an additional section into the lesson planning 

template focusing on centers.   The section was added to support teacher 2  better anticipate 

learning needs in the classroom.  Teacher 2 also then began sharing her planning with the  

instructional assistants supporting in her classroom so they too would have a better sense of 

what to anticipate during this time of day.    

In addition the structure of coaching cycles and components of this process also 

changed within the intervention plan.  Originally, the coaching plan for teachers was to have 

pre-conference coaching conversations, set goals, be observed by a coach for a scripted 

observation, and then follow up with a post-conference which would be considered one 

coaching cycle.   This changed plan for both teachers.  Teacher 1 was supported with goal 

setting (Appendix 2.c), collaborative lesson planning, and direct coaching and modeling in the 

classroom setting, along with reflection.   Teacher 2 was supported with pre-conference 
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conversations, video recordings of centers, post coaching conversations, and collaborative 

planning to help move her practice.  The style of direct coaching was not defined in the 

intervention plan, however, the direct coaching approach was used for both teachers.   This 

model was changed, because after reflecting on my own coaching videos and conversations, I 

observed that teachers had limited context and were looking for clearer direction and guidance 

to help improve their teaching practices.  

All of these changes to the intervention plan happened with deep thought, consideration, 

and collaboration with peers and colleagues.   These changes happened with the intention of 

meeting teachers where they were at, along with reaching desired outcomes within their 

practices and for all their students.   All of the intervention changes were tracked and recorded 

clearly.  As you will see in data and research, teachers reflected with positive feedback in 

regards to their experience, specifically, in the area of coaching.   

 

Research Methods 

 
  

Participants 

 

During, Spring 2018 there were two novice teachers that volunteered to engaged in this 

Action Research Project.   Both participants were teachers at the school and were defined as 

novice by classroom observations, and intentionality of planning, and less experience in 

understanding building background knowledge, differentiation, and setting a “hook” for each 

lesson.   Both teachers were receiving direct coaching at the beginning of the school year with 

an Instructional Coach (hired by the school).   

Teacher 1 was in her second year teaching at Vision School and held her California 

Preliminary Teaching Credential.  She studied Elementary Education as a focus in your 

undergraduate studies and immediately received her Masters in Education before starting in the 
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classroom.  She will begin her BTSA program in the upcoming school year to focus on her Clear 

Credential and “is passionate about providing an incredible education for students regardless of 

their race, class, religion, neighborhood, etc.”   Teacher 2 was working towards earning her 

California Preliminary Teaching Credential.  She held an Emergency Credential at the time of 

the study and was in her Credential/Masters for education.  She is “passionate about the 

inequities of today’s education system”.   It was her first year at Vision School and also her first 

year working with the demographic of students served at the school.   

Each teacher committed to being a part of this project and both mentioned that they are 

excited to grow their practice as educators and receive as much supports as possible.    Both of 

these educators were chosen to participate in this project because they both were under my 

direct supervision and were defined as novice.   

Methodology  

Interview Data:  (Process Data) 

 Before the Problem of Practice was established,  I spent time interviewing veteran 

teachers who were also founding teachers at the school.   During this interview I asked the 

teachers questions which can be found in Appendix 1.A.    When talking about planning teacher 

A stated that she “plans all the time.”   She mentioned planning outside of school and always 

reviewing her plans throughout the day in case she needs to make modifications.   She stated 

that during her prep time she “makes copies”.   When talking about anticipation with her she 

stated that she is “always anticipating academic and behavioral needs” in her classroom.  She 

does not write them down in her lesson plans, unless they are extremely specific.  However, 

when planning instruction, grouping, and independent work, she is anticipating what each 

student in her classroom would need to be successful.  She also stated she will “prep” students 

if she anticipates behavioral challenges.  An example she gave was, “You may not get the 

partner you want right now.”  Teacher B also stated that she anticipates students needs in her 
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classroom.   She too does not write this into her lesson plans, however, she “scaffolds lessons” 

to meet the needs of the students in her classroom.  She also stated, “I change activities and 

may do a smaller activity that helps students think about misconceptions and behaviors to get 

students where they need to be.”  

 Both teachers mentioned that at the beginning of their teaching career they did write 

more in their planning.  However, now as veteran teachers they have a better idea of what to 

anticipate and will scaffold and prep students for activities and lessons as needed.   Both 

teachers have limited ODRs in their classrooms.   They rarely need additional support 

(academically or behaviorally) for their students.   

Within my literature review there were findings that helped drive my focus and 

intervention planning within my Action Research Project.  One key finding stated novice 

teachers are not effectively supported when entering into classrooms within specific teaching 

strategies and practices to reach successful outcome for their students.   Along with this, there 

is also a deep belief  “that teachers improve rapidly during their initial years in the classroom, 

but that returns to experience flatten out after the first few years of teaching.”  (Sawchuk, 2015, 

p.1).   To “improve rapidly” research shows, novice teachers need support during the 

onboarding process.  Teachers need support and training during pre-service and also need 

coaching throughout the year to support their growth and help move their practices forward.  As 

an assistant principal, I have had less opportunity this school year to support novice teachers.  

However, as I began this Action Research Project I was given more opportunities to do so.  My 

experiences last year as culture & climate coach and the opportunity to participate in the Reach 

Leadership Instituted have given me a wealth of knowledge and coaching skills that I was able 

to utilize during my project.   There were key data points and findings that I collected along the 

way to support my understanding of baselines and areas of growth.  These data points also 

guided me in my decision making throughout the intervention process.  
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The first type of data was collected through an interview by finding and determining the 

problem.  I gathered this data with key questions related to planning and anticipating learning 

needs with expert teachers working at the school.    These interviews occurred one on one and 

followed a structured format.   The reason I chose to interview these teachers was learn and 

hear how they envision planning, what had worked for them, what had not worked for them, and 

how they anticipate learning needs of students in their classrooms.  Both interviews happened 

over the course of week and were extremely informative in my process of finalizing my problem 

of practice.   

 After this, I collected baseline survey data with novice teachers.  The baseline data was 

to gather information in regards to their perspectives around lesson planning and to assess the 

strategies they use to anticipate learning needs in their classrooms.  (Appendix 1.A)  This data 

was used as process data and was collected with four participants.  The intention of this was to 

use the same survey at the end of the intervention cycle to determine growth and whether 

perspective shifted throughout the process.  I chose to ask four participants would had began 

using the new lesson plan templates and were also invited to professional development 

focusing on the Gradual Release Model.  This data was then used to guide intervention 

planning.   

Then, I spent time collaborating with the school principal and instructional coach to 

determine what two teachers I would directly work with.  Once the two novice teachers were 

identified (by area of need)  I looked into the Office Discipline Referral data to gather students 

time out of class information.   (During the fall, while determining the problem, I actually added 

additional data to this Office Discipline Referral system.  The drop down data I added was not 

only determining if behaviors were happening at a specific time of day, but, it also determines 

what subject the behaviors occurred and whether students were in whole group, small group, or 

stations.)  This data is gathered and collected throughout the year to identify specific students 
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who need additional support while also looking at classrooms and school wide systems to 

improve practice.   

Another data point that I collected was lesson plan data.  These plans were gathered 

before coaching and feedback began. I then gathered the new lessons that teachers were 

currently writing to complete areas of improvement and areas of growth.   The initial lesson 

plans presented were a skeleton for teachers to follow.  However, to two teachers who 

participated in this Action Research Project had modified lesson plans (Appendix 2a & 2b) with 

additional guiding questions to help support them within their planning and practice times.    

After this, I facilitated three rounds of coaching cycles to support teachers in their 

personal development and growth.  While coaching with teacher 2,  there was a program used 

to film station work in the classroom and reflect on that work with teachers.  There was also the 

use of scripted observation data to guide the coaching conversations.  Teacher 1’s plan shifted 

and I spent time in the classroom directly coaching.  While coaching occurred with both 

teachers, feedback questions were written and to gather more information and data via email to 

determine if teachers were feeling supported during the process and improving their practice.  

There was also a co-facilitated professional development with myself and instructional 

coach, focusing on the Gradual Release Model.  Eight novice staff attended this training.  The 

training was two hours and we were able to gather data at the end of the training using a 

plus/delta protocol to determine next steps and ways to support teachers with this during our 

coaching cycles.   

 Lastly, post survey data was gathered which was the same survey facilitated at the 

beginning of the cycle.  It was sent out to the same teachers and used to determine growth or 

change in perspective when thinking about lesson planning and anticipating learning needs in 

the classroom.   Evidence  was also gathered from the intervention planning and it was 

determined what parts of the intervention were edited, shifted and changed.   This intervention 
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happened over the course of two months. The longevity of this intervention was determined by 

focusing on the literature review that solely professional development was not going to change 

practice.  This time was used to go through coaching cycles while co-planning and supporting 

teachers in the shift of planning expeditions to determine whether the intervention would be 

effective or not.  

 

Analysis and Findings   

 

Organization of Data  

 My goal when analyzing and reviewing the data was to answer the following questions 

within this action research:  Can a lesson plan template with professional development related 

to planning help teachers develop muscles to anticipate learning needs in their classrooms?    If 

teachers have more focused professional development or professional learning communities 

around the Gradual Release Model will they structure their planning and language to better "set 

the stage" and set clear expectations for students/desired outcomes?  Will the use of the direct 

coaching model help move teacher practice during the intervention cycle? Each of these 

questions helped drive to organization and strategies around data analysis.  

 The organization of the data took place once most of the data was collected.   Each 

question was highlighted in a different color.  There were specific data collection strategies that 

were connected to each key question.  I also used a variety of methods to gather the data that 

was needed.  I was able to use interviews, surveys, feedback questions, office discipline referral 

data, and observations to analyze and understand the success of the intervention that was 

provided.  

Data Dive:  

Pre-Assessment Data:   
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Pre-Office Discipline Referral Data:  (Student Impact Data): 

Date Range:  2/20/2018 - 2/26/2018 

Referrals: 10 

# of Students:  7 

# of Staff:  1 (Classroom Teacher)  

Location:  In Class  

 

 

  

The school uses office discipline referral (ODR) data to track student behavior and time 

out of class.  Before the intervention began, teacher 1 was writing numerous ODRs daily.   

There were students spending a large amount of time outside of the classroom, which in turn 

impacted their learning and growth.   The week prior to the intervention starting there were ten 

referrals throughout the week.   Seven students in the classroom received referrals the week the 

data was pulled which in turn means that 33.33% of students spent time out of the classroom 

and missed instruction.   
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Pre-Survey Data:  (Process Data)   

 

 After analyzing the initial data from the pre-survey, there were findings that teachers did 

value writing lesson plans.  This was important information knowing that the lesson plan 

template would change and in hopes provide more clarity for teachers in terms of planning.   

Knowing there was already value placed on lesson plans, translated to “teacher buy-in”.   
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 Even after stating that there was high value in lesson planning, this data shows that 

teachers were not writing lesson plans regularly before the lesson plan template was created.  

There was no defined template at the school and leaders were not observing classrooms based 

on written lesson plans.   However, 50% of teachers who completed the survey stated that they 

did not write lesson plans regularly before teaching.   
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 This data struck me when thinking about next steps for our teacher team.   This states 

that 3 out of 4 teachers were never writing any misconceptions or anticipation of learning needs 

(academic or behavioral) into their planning.  They mentioned that they know who will struggle, 

however, there was not a clear way to think this through or capture in within their lesson plan 

template.   Even adding an area to capture this within lesson planning teachers did not 

acknowledge this was an important component to add.  

  

 

During Intervention Plan Data:  

If teachers have more focused professional development or professional learning communities 

around the Gradual Release Model will they structure their planning and language to better "set 

the stage" and set clear expectations for students/desired outcomes?   

 

Gradual Release Reflection:  (Process Data)    
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+ - 

● Liked seeing it in action (video) 

● Planning and collaboration time (think time)  

● Appreciated thinking about very specific (small) skills 
(scaffolding)  

● Younger classroom view (video)  

● Switch the PD to Monday (allow for more planning 
time)  

● Idea web of small skills (what are examples of small 
skills)  

● Collaborative part still feels like it needs additional work 
(missing)  

 

 After the Gradual Release Model (GMR) professional development, participants had the 

opportunity to reflect on the professional development using pluses/delta protocol.  Teachers 

provided feedback stating that it was useful to see GRM on video to gain context.  They also 

found planning time helpful.  However, they wish the video was more of a representation of the 

students that we work with at Vision School.   They wish the training was earlier in the 

professional development week to support additional planning time.   Teachers also reflected 

that the “collaborative” portion of GRM did not see manageable yet in classroom settings at 

Vision School.   

 There was also an email reflection from the GRM training (Appendix P.2A).  Within this 

reflection teacher 1 stated, “Yes!” it is “going well”.  She also mentioned that she “knew about it 

before, but since training (and new lesson plan format) I have been more intentional about it.”   

She stated that “teacher modeling helps scaffold especially for lower kiddos”   She noticed that 

there were “time constraints because of centers and daily tasks”.  Teacher 2 stated, “I did 

intentional gradual release in the classroom last week on a center they were doing 

independently this week that we got footage of, so we can see if it went well. We can take a look 

and see if it was successful release. I reluctant to continue due to optimizing my time with them 

and wanting to do guiding reading with them. I am also reluctant because I'm just learning with 
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their age group and development needs, its going to be difficult for them to do any work 

independently despite if it is on their level.”   

 

Can a lesson plan template with professional development related to planning help teachers 

develop muscles to anticipate learning needs in their classrooms?   (Sub Question:  Will Office 

Discipline Referral Data decrease?)  

 

 Teachers received a check in email to gather more process data during the middle of the 

intervention cycle.  These email questions are listed in Appendix P.2B.  Teacher 1 stated,  “I 

think I am able to anticipate needs of my lowest kiddos. It is easy for me to determine areas 

where they might struggle the most academically.”  While answering in regards to areas of 

greater support she stated, “I struggle with my Tier 3 because it is very dependent on how they 

come in that morning. Hard when I am making lesson plans the week before to anticipate.”    

Teacher 2 spoke about anticipation stating, “I think this is one of strong areas now.”   She also 

added, “Some students get triggered by writing since it is difficult for them, but we have included 

interventions or intentional assistance to help them, which has lessened the behaviors. Some 

students used to get upset by not having a turn at a center, but now they know they will have 

equal time at each table then this has lessened triggers as well.”  

 
Coaching and Lesson Plan Data: (Teacher Impact/Process Data)   

 Both teachers who participated in the study utilized different lesson plan templates and 

also went through different observation and coaching cycles.   However, with both teachers the 

desired outcome was to improve practice to reach desired outcomes for students.  Both 

teachers demonstrated growth within the coaching cycles.   

The lesson plan template for teacher 1 and teacher 2 changed based on classroom 

observations and needs.  The templates are both under the Appendix section.   Both teachers 
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were open to changing their lesson plans and writing out their anticipations and misconceptions 

within the lesson planning.    Teacher 1 used the modified template more regularly than teacher 

2.   Both teachers planned alongside myself and the instructional coach when being introduced 

to the template.  

After reading personal reflections notes at the beginning of the intervention cycle I 

stated, “After meeting with my Reach coach I am realizing that it seems easier for me to coach 

teacher 2 vs. teacher 1.  I have been reflecting on “why” this is possible.  Teacher 1 has been at 

our school longer, however, I have never established a “coaching relationship” with her as I was 

not her direct coach last year.   Teacher 2 and I have been working with each other since the 

beginning of the year and have established a (what I believe to be) strong coaching 

relationship.”  With that being said, I was able to work more closing with teacher 1 after 

determining the need to adjust my intervention plan and spend time in the classroom.  Once my 

coaching relationship grew, I found it easier to utilize the direct coaching model with both 

teachers.   

Teacher 1 also met the myself and the instructional coach to create goals during the 

coaching cycles from the intervention until the end of the year.  (Appendix P.3A)   Within these 

goals, all areas shifted from “some of the time” to “most of the time/all of the time” within the 

coaching cycle.  Teacher 1 also received “area of growth” feedback from the principal in 

February stating, “KEY: Teacher called attention to misbehavior (when student was slamming 

magnets against the wall,  teacher walked towards the student and audibly reprimanded 

student; when a 2nd student did the same thing later, teacher again audibly reprimanded 

student.  When student ran from his desk to cabinet, teacher called out “NAME!  Don’t run).”  

However, in April, teacher 1 received this feedback from the principal observation, “You used 

positive narration to address students that went to the carpet within the time you expected.  
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Called out each student and clipped them up.”   This is a clear example of the progress that 

teacher 1 made throughout the intervention cycle.   

Both teacher demonstrated progress based on observation notes, feedback, and ODR 

data.   They also were able to reflect and provide myself feedback in regards to my coaching 

practices.   Teacher 2 stated, “What I appreciate most about the feedback is that it is always 

directly involving what I can implement in order to help my students. It comes from a problem 

solving approach without focusing on the problem or highlighting the problem. You simply 

address what you see then move on to what we can do to improve it. I have never felt like I am 

a bad teacher or that my students are not being successful from you pointing out what needs to 

improve. I have always felt like you come from a point where you want to address a better or 

new way of doing things to help.”  I think it is important for myself to reflect on this specifically 

when she is talking about problem solving (which is when a direct coaching approach was 

used.)   

 

Post Assessment Data:  

Can a lesson plan template with professional development related to planning help teachers 

develop muscles to anticipate learning needs in their classrooms?   (Sub Question:  Will Office 

Discipline Referral Data decrease?)  

Post ODR Data:  (Student Impact Data)  

Date Range:  4/16/2018 - 4/20/2018 

Referrals: 5 

# of Students:  2 

# of Staff:  1 (Classroom Teacher)  

Location:  In Class  
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The week after intervention ended there was another data collection on ODRs to 

determine progress or growth.  This portion of the data collection showed that only two  students 

in the classroom received referrals that week.   These two students are already identified as 

students who currently need Tier 3 services (highest level of services) on site.   With this 

information,  the week after intervention ended 4.2% of students spent time out of the classroom 

and missed instruction.  This then states that there was an increase of 29.13% of students 

staying in class and demonstrating appropriate behavior.   

 

In addition, during the week of 4/9-4/13 with the direct modeling and coaching there were no 

office discipline referrals reported into the system.   During this time, the teacher reset her 

classroom the weeks before,  she felt more confident using the new lesson plan template that 

guided her through anticipating student needs in the classroom, she had been using ongoing 

positive reinforcement within the classroom, and had a structured system for center work.   The 

teacher build confidence in redirection (instead of using a planned ignoring approach to 

behavior),  and students demonstrated more excitement about being in class.   
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Post-Survey Data:  (Teacher Impact Data)   

 

 As shown in this graph, the overall value of writing lesson plans improved with the 

modified templates (for some teachers), coaching, and professional development related to 

these plans.  From 0 being no value to 5 being the most value teachers averaged a 4 which 

would calculate to 80% worth of value is placed on planning.    The pre-survey data calculated 

to 65% worth of value was placed on planning.  The growth in this area seems to stem from 

teachers feeling more comfortable and confident in planning while receiving coaching 

specifically focused on planning and anticipation of learning needs in the classroom.   
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 This graph shows pre and post data related to anticipation.  This data does not only 

show clearly that more novice teachers are anticipating learning needs through lesson planning, 

it also shows that they are building the muscles to know what to anticipate.  Novice teachers are 

gaining more context to focus on anticipation, which in turn creates more engagement in the 

classroom and less time out of class.  Two staff transitioned from never writing misconceptions 

or anticipation in their lesson planning to sometimes writing this.  Even though we have not 

reached “always” for all four staff who completed this survey, there was an improvement in 

writing out these misconceptions.   I would predict that both teachers who demonstrated growth 

were the teachers who participated in the project.    This prediction stems from their reflections 

and conversations that I was able to have one on one with each of them.  Both teachers plan 

with anticipation more now than before.  Teacher B stated, “Some students get triggered by 

writing since it is difficult for them, but we have included interventions or intentional assistance 

to help them, which has lessened the behaviors.”   She is able to predict how to support these 

predictable struggles in the classroom and address them head on before impacting student 
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learning and instruction in a negative way.   When I asked Teacher A how she felt she was 

doing in anticipating needs of students during stations she stated, “I am able to anticipate needs 

of my lowest kiddos. It is easy for me to determine areas where they might struggle the most 

academically.”  This shows that both teachers are anticipating in advance while planning before 

jumping into the classroom.   

 

 

 

 

Implications and Conclusions 

 

 Overall, the research that was studied focusing specifically on novice teachers and the 

findings through this action research project seem to align and provide strategies to best 

support novice teacher in their professional practices.    It is proven that meeting the needs of 

novice teachers specifically in high poverty urban schools is tremendously important.  Both the 

literature and research show that novice teachers need immediate and direct support to improve 

practices which will then improve student outcomes.  (Sawchuck, 2015, Papay & Kraft, 2014, 

Ladd & Sorenson, 2015)   We know that all students have the ability to learn and demonstrate 

success in schools.  We need to learn as educators how to meet the needs of all of these 

learners.   And, although the literature stated that this should happen as a pre-service and 

ongoing throughout the year,  the Action Research Intervention did happen during the Spring 

semester.    I would argue along with pre-service that novice teachers benefit from direct 

modeling and coaching within the classroom to provide context in coaching conversations.   

While focusing on the problem of practice, related to planning and anticipating the learning 
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needs of all students in the classroom,  it has been found that,  novice teachers also benefit 

from co-planning and collaboration with their coach around lesson planning and planning for the 

anticipation of individual students needs.    

Limitations:   

 There were limitations within this study.   These limitations stemmed from focusing the 

research on one small single standing charter school and the limited number of teachers to work 

with.  Both of these limitations impacted the results of the findings because there was no 

comparison group to analyze data.  

Even though there were more than two novice teachers within the school, only two 

teachers participated in the study.  The intervention was not consistent with both teachers, even 

though both teachers did demonstrate significant growth, one teacher grew more than the other.  

There was more consistency in modeling and coaching directly in the classroom with teacher 1.  

There were also collaborative plans during professional development meet to establish areas of 

growth, goals, and structure a classroom “reset” where the teacher focused intensely on 

community building and positive reinforcement.   Because of this, it is difficult to even compare 

the data and growth of practice between both teachers in the study and in difficult to compare 

this data to a study with a larger number of participants.   

If there was flexibility in timing of scheduling, I would have chosen to start this process at 

the beginning of the school year.   After reading literature and holding a greater understanding 

of the need of novice teachers, I would agree that intensive coaching an modeling for novice 

teachers would be most beneficial the first six weeks of school.    

Implications:  

There were a few implications during the intervention and action research project.  The 

intervention clearly shows that time needs to be dedicated in supporting teachers making a 

transition from novice to veteran.   If I could have done this differently, as mentioned before, I 



 

 

 

 

ILA Action Research  

Anne Shibley 

 

41 

would have supported these teachers more directly at the beginning of the school year to 

ensure they were reaching desired outcomes from students in the classroom.  Both teachers 

received limited coaching at the beginning of the school year.   They both had taught in the past 

and it was believed (by the leadership team) they were able to implement these planning and 

anticipating skills in their classrooms.  However, once the classrooms became unstable, and 

more students were being referred through the Office Discipline Referral system or were sent to 

the office, did these teachers become teachers who may want and need extra support in their 

classrooms.  It was important for teachers to have modeling in the classroom and have a 

greater context (with their students).  As stated, no matter how well prepared a teacher may be, 

some aspects of teaching can only be learned on the job (Feinman-Nemser, 2001).    There 

ended up being a more consistent modeling and supporting approach with teacher 1 based on 

the needs of her classroom.  Teacher 2 stated, “I confidently can say I am a better teacher 

today than I was in the beginning of the year. I feel more competent and knowledgeable on 

behavior management and class routines.”   And although there was improvement with teacher 

2 that she spoke about above, the intervention in her classroom felt less consistent and more of 

a hit or miss.   This Action Research showed that novice teachers need support in the 

classroom, such as, modeling, direct coaching, and co-planning.   Professional development 

alone has not been proven to change or shift practice for novice teachers.   They need to gain 

greater context and understanding in order to move practice.   After looking at the pre-survey 

data it showed that teachers did not find as much value in lesson planning and anticipating 

learning needs and they did in the post-survey data.  Which leads me to believe with direct 

coaching and collaboration of lesson planning teachers will have more skills to move practice.   

In conclusion I found if time is spent in the classroom with direct coaching then teachers will 

build more confidence and expertise in providing lessons to meet the needs of students 

(misconceptions and anticipation) as show in the ODR (impact) Data and teacher survey shared 
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above.   Another conclusion that was found was it is important to remember the time it takes for 

novice teachers to become more veteran based on teacher feedback and survey data, teacher 

1 was in year 2 at Vision School and stated “The coaching was extremely helpful.”   It can not 

be assumed that a year two teacher is able to be released into the classroom without additional 

supports.   (Bambrick-Santoyo, 2012)   Teacher 1 (in this study) was a year two teacher at 

Vision School.   She was released into the classroom by myself and the administration team 

with the confidence that she would need little support, however, that was not the case.  Teacher 

1 stated (in the context of coaching), “ You modeled and I was able to see students reactions 

and effectiveness.  I was able to move my practice a lot.  I organized lesson plans and a 

structured coaching schedule made it easier for Tier 1 supports.”   This finding also has 

implications for ongoing support for ALL teachers to ensure that they improve their craft in the 

classroom.    Teachers need consistent support, especially in the beginning of the year, to move 

their practice and anticipate the needs of students as quickly and successfully as possible.    

Even though there was a small number of teachers in this action research, the outcomes clearly 

indicate that this could be brought to size to affect more teachers moving forward.    

 After knowing all of these implications and conclusions this drives me to think about 

myself as a leader and the upcoming school years.  The research shows, many teachers are 

beginning their career in education with limited coaching, professional development, and 

specific training around planning before they begin their work in the classrooms. (Howard, 2003)    

And, the focus on developing teachers’ pedagogical content knowledge through improving 

planning was seen to have an impact on the assessment for learning practices. (Jones & 

Moreland, 2005)  .  Now, we know this and my Problem of Practice (In developing and 

implementing lesson plans, novice teachers are not anticipating learning needs (academic & 

behavioral) to reach desired outcomes for all students.)  reflects the need for novice teachers to 

learn skills and have the ability to anticipate learning needs of students in their classrooms.   
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Within my intervention, I noticed that when receiving direct coaching and support teachers were 

able to move their practice at a more rapid pace.   Teacher 2 reflected and stated, “Through the 

coaching experience I was able to be proactive and organize activities and routines that would 

motivate the students who sometimes have difficult times to want to be involved and do their 

best.”   Here the word “proactive” really struck me.   As a coach and as a supported of novice 

teachers that is what we should be hoping for, a proactive approach where teachers have the 

skills to anticipate learning needs to meet desired outcomes for students in their classrooms.   

Next year, I will  jump into a direct modeling and coaching role for novice teachers at the 

beginning of the year.   After learning the importance of direct coaching and feedback I want to 

assure that our administration team is proactive and not re-active in their approach.  I know that 

it is important to have ongoing support and consistent feedback throughout the beginning of the 

year and into the school year.   This is something that I strongly believe needs to become a 

priority in all schools, especially schools working in low-income communities.   Teachers need 

support, especially their first few years of teaching and it is our responsibility as educational 

leaders to provide this support knowing that in turn teachers will reach desired outcomes for 

students in their classrooms.   

 

 

 

 

 

 

 



 

 

 

 

ILA Action Research  

Anne Shibley 

 

44 

WORK CITED  

 

Allen, R. (2012). Support struggling students with academic rigor: A conversation with author 

and educator Robyn Jackson. Education Update, 54(8), 3-5. 

 

Bambrick-Santoyo, P. (2012).  Leverage leadership:  A practical guide to Building Exceptional 

Schools.  John Wiley & Sons.  

 

Berry, B. (2001). No Shortcuts to Preparing Good Teachers. Educational Leadership, 58(8), 32-

36. 

 

Bradshaw, C. P., Reinke, W. M., Brown, L. D., Bevans, K. B., & Leaf, P. J. (2008). 

Implementation of school-wide positive behavioral interventions and supports (PBIS) in 

elementary schools: Observations from a randomized trial. Education and Treatment of 

Children, 31(1), 1-26. 

 

Burkman, A. (2012). Preparing novice teachers for success in elementary classrooms through 

professional development. Delta Kappa Gamma Bulletin, 78(3), 23-33. 

 

Chesley, G. M., & Jordan, J. (2012). What's Missing from Teacher Prep. Educational 

Leadership, 69(8), 41-45. 

 

Danielson, C. (2012). Observing classroom practice. Educational Leadership, 70(3), 32-37. 

 

Feiman-Nemser, S. (2012). Teachers as Learners. Harvard Education Press. 8 Story Street 

First Floor, Cambridge, MA 02138. 

 

Fisher, H. L. (2003). Motivational strategies in the elementary school setting. Kappa Delta Pi 

Record, 39(3), 118-121. 

 

Fisher, D., & Frey, N. (2011). The purposeful classroom: How to structure lessons with learning 

goals in mind. ASCD. 



 

 

 

 

ILA Action Research  

Anne Shibley 

 

45 

 

Fisher, D., & Frey, N. (2013).  Better Learning Through Structured Teaching:  A Framework for 

Gradual Release of Responsibility. ASCD  

 

Frey, N., & Fisher, D. (2009). The release of learning. Principal leadership, 9(6), 18-22. 

 

Fullan, M., & Hargreaves, A. (1996). What's Worth Fighting for in Your School? Revised Edition. 

Teachers College Press, 1234 Amsterdam Avenue, New York, NY 10027. 

 

Hartnett-Edwards, K. (2011). Helping the Adults Learn. Educational Leadership, 69(2), 60-63. 

 

Hertzog, H. S. (2000). When, How and Who Do I Ask for Help? Novices' Perceptions of 

Learning and Assistance. 

 

Holloway, J. H. (2000). Preparing teachers for differentiated instruction. Educational Leadership, 

58(1), 82-83. 

 

Hovland, M., & Center, T. L. (2008). GRR to Conquer Classroom Management. The New 

Teacher Advocate, 18(1), 4-5. 

 

Howard, T. C. (2003). Who receives the short end of the shortage? Implications of the US 

teacher shortage on urban schools. Journal of Curriculum and Supervision, 18(2), 142-160. 

 

Ogle, D. M. (1989). Implementing Strategic Teaching. Educational Leadership, 46(4). 

 

Otukile‐Mongwaketse, M., Mangope, B., & Kuyini, A. B. (2016). Teachers' understandings of curriculum 

adaptations for learners with 

learning difficulties in primary schools in Botswana: Issues and challenges of inclusive education. 

Journal of Research  Special Educational Needs, 16(3), 169-177. 

 

Reynolds, M. C. (1989). Knowledge base for the beginning teacher. Pergamon Press Inc., Maxwell 

House, Fairview Park, Elmsford, New York 10523. 

         



 

 

 

 

ILA Action Research  

Anne Shibley 

 

46 

Sawchuck, S. (2015). New Studies Find That, for Teachers, Experience Really Does Matter: Studies 

Cite Gains by Veterans. Education Week , Vol 34 (Issue 25), 1-10. Retrieved from 

http://www.edweek.org/ew/articles/2015/03/25/new-studies-find-that-for-teachers-

experience.html?r=27726 0284 

 

Smart, J. B., & Igo, L. B. (2010). A grounded theory of behavior management strategy selection, 

implementation, and perceived 

effectiveness reported by first-year elementary teachers. The Elementary School Journal, 110(4), 567-

584 

 

Tomlinson, C.A., & McTighe, J. (2006).   Integrated Differentiated Instruction & Understanding 

by Design:  Connecting Content and Kids ASCD.  

 

Tomlinson, C. A. (2014). The Differentiated Classroom: Responding to the Needs of all Learners. 

ASCD 

 

Yuen, L. H. (2012). The impact of continuing professional development on a novice teacher. Teacher 

development, 16(3), 387-398. 

 

APPENDIX 

Pre-Assessment Data  

1.A  Pre Interview Questions:          

 Directed at Veteran Teachers  

1. Year 1:  What was the biggest struggle?  

2. Where/When did you see a “breakthrough” happen?  

3. What are the differences you notice then vs. now?  

4. What is your current area of concern?  

5. What do you think about school culture as a whole?  

6. What have you found that works - to keep your classroom culture successful?  

7. How are you planning?  

8. Are you forecasting/anticipating misbehavior?  If so, how?  

9. What are your goals for your classroom this year?  
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1.B  Pre Survey Questions:        Directed at Novice Teachers 

(potentially in Action Research Study)  

 
Survey Monkey  
1. On a scale of 1 (least) - 5 (most) - How much do you value writing lesson plans? 
2. Do you look back at old lesson plans?  
3.  When lesson planning, do you write misconceptions or anticipate needs (academic or 
behavioral) in your plans?  
4.  How often during the day are you looking at your lesson plans?  
5. Before the new lesson plan template was presented, were you writing out lesson plans 
weekly?  
 
Process Data:  
 
Lesson Plan Template: 
 
 
 
P.1 Lesson Plan Template 
 

Subject & 
Time 

M T W Th 

 
Morning 
Meeting 

8:00 - 8:30 
 

Morning Message:  
 
Math Monday 
 
Greeting: 
 
Activity: 
 
Share: 
 
Body Break:  
 
*Each morning meeting 
should have at least a 
morning message, 
greeting, and then one 
of the last three 
sections* 

Morning Message:  
 
Grammar Tuesday 
 
Greeting: 
 
Activity: 
 
Share: 
 
Body Break:  

Morning Message:  
 
Poll (Data) Wednesday 
 
Greeting: 
 
Activity: 
 
Share: 
 
Body Break:  

Morning Message:  
 
Math/Grammar 
Thursday  
 
Greeting: 
 
Activity: 
 
Share: 
 
Body Break:  
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Reading 
Lesson 

9:35 - 9:45 

 

Session no. & Title 
 

Session no. & Title Session no. & Title Session no. & Title 

 
Literacy 

Rotations 
9:55 - 10:55 

 

1. First Rotation + Objective + Evidence of Learning 
2. Second Rotation + Objective + Evidence of Learning 
3. Third Rotation + Objective + Evidence of Learning 

 
Guided 
Reading 

9:55 - 10:55 
 

Instructional Level:  Instructional Level:  Instructional Level:  Instructional Level:  
 

 
Words Their 

Way 
9:55 - 10:55 

(Within 
Literacy 

Rotations) 

Activity:  
 
 
 

Activity:  Activity:  Activity:  

 
Grammar 

12:00 - 12:15 
 

Week: 8 
 
Focus: commas, 
periods, etc.  

Week:  
 
Focus:  

Week:  
 
Focus:  

Week:  
 
Focus:  

 
Number Talk 
12:15 - 12:30 

 

 
 
 
 
 

 
  

 
 

 
 

 
Math Lesson 
12:30 - 1:30 

Lesson:  
 
Objective: 
 
 
 

Lesson:  
 
Objective: 

Lesson:  
 
Objective: 

Lesson:  
 
Objective: 
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Math Centers 
12:30 - 1:30 

 

1. First Rotation + Objective + Evidence of Learning 
2. Second Rotation + Objective + Evidence of Learning 
3. Third Rotation + Objective + Evidence of Learning 
4. Fourth Rotation + Objective + Evidence of Learning 

 
Writing:  

1:30 - 2:00 

Session no. & Title 
 
 
 
 

Session no. & Title Session no. & Title Session no. & Title 

 
PBL: 

2:00 - 2:30 

Activity:  
 
Objective: 
 
 
 

Activity:  
 
Objective: 

Activity:  
 
Objective: 

Activity:  
 
Objective: 

 
Exploration: 
2:30 - 3:00 

Choice time: 
→ Marbles 
→ Legos x 2 
→ Coloring 
→ Blocks 
→ Lexia 
 

Choice time: 
→ Marbles 
→ Legos x 2 
→ Coloring 
→ Blocks 
→ Lexia 

Choice time: 
→ Marbles 
→ Legos x 2 
→ Coloring 
→ Blocks 
→ Lexia 

Choice time: 
→ Marbles 
→ Legos x 2 
→ Coloring 
→ Blocks 
→ Lexia 

 
Closing 

Circle/Clean 
Up 

3:00 - 3:15 

Activity:  Activity:  Activity:  Activity:  

 

P.1A  Teacher 1 Lesson Plan Template  
 

Time and 
subject 

Activity Teacher/Student Script 

Morning Hook:   
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meeting 
8:30-9:00 

Objectives:  

Criteria for success: 

I do/we do:  

Independent practice: 

Differentiation: 

 

Writer’s 
Workshop 
Mini-Lesson 
Teacher 1 
9:00-9:30 

Hook:   

Objectives:  

Criteria for success: 

I do/we do: 

Independent practice: 

Differentiation: 
 

 

Writer’s 
Workshop 
Mini-Lesson 
IA 
9:00-9:30 

Hook:   

Objectives:  

Criteria for success: 

I do/we do: 

Independent practice:  

Differentiation:  

 

Writer’s Hook:   
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Workshop 
Center 
Station 
Work  
9:00-9:30 

Objectives:  

Criteria for success:  

I do/we do:  

Independent practice:  

Differentiation:  

 
 

Math Mini- 
Lessons 
Teacher 1:  
9:30-10:30 

Hook:   

Objectives:  

Criteria for success: 

I do/we do: 

Independent practice:  

Differentiation: 

 

Math Mini- 
Lesson 
IA 
9:30-10:30 

Hook:  

Objectives:  

Criteria for success:  

I do/we do: 

Independent practice:  

Differentiation: 

 

Math Hook:   
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Centers 
Stations 
9:30-10:30 

Objectives:  

Criteria for success:  

Differentiation:  

 

Reader’s 
Workshop 
Teacher 1 
12:30-12:45 

Hook:   
 

Objectives:  

Criteria for success:  

I do/we do: 

Independent practice: 

Differentiation:  

 

Reader’s 
Workshop 
IA 
12:30-12:45 

Hook:   

Objectives:  

Criteria for success:  

I do/we do: 

Independent practice:  

Differentiation: 

 

Literacy 
Centers 
Stations  
12:45-1:30 

Hook:  

Objectives:  

Criteria for success:  
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Differentiation:  

 
 

Closing 
circle 
2:50-3:05 

Hook:   

Objectives: 

Criteria for success: 

I do/we do: 

Independent practice: 

Differentiation: 

 
 
P. 1B Teacher 2 Lesson Plan Template (modified)  
 

 
Literacy 

Rotations 
9:15-10:15 

1. Lexia 
2. Guided reading/ Writing Workshop Wednesdays (Teacher 2) 
3. Sight Word Work 
4. Writing formation 

(additive to 
template)  

Student Need:     

Lexia Guided Reading / 
Writing Workshop  

Sight Word Work  Writing Formation  

*What 
additional 
supports do 
students need?  
*What 
behaviors do 
you anticipate?  
*What students 
were not ready 
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to be released?  

 

 

P.2A  Email Feedback 1 (GRM):  

 

1. Have you been able to use any components of the Gradual Release Training in your 

classroom?  

2. If so, what is going well?  what is difficult?  

 

P.2B Email Feedback 2 (Planning) :   

 

1. Where do you think you at in terms of anticipating students needs at centers?  

2. What support do you need to improve or have clearer anticipation?  

 

P.2C Email Feedback 3 (Coaching):  

 

1. What has been helpful? 

2. What excites you? 

3. What is something you would like more support with?  

4. How can I improve?  

 

 

P.3A  Teacher 1 Goals:   

 

 

Observation Rubric 

Teacher 1  

Date/time observed: _____________________________________________________ 

Instructional Goals Always Mostly Some of 
the time 

Was not 
observed 

Supporting evidence 

Lesson plans and implementation will 

include a clear plan to frame the learning 

by developing a hook for engagement. 
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Lesson plans and implementation will 

include a clear plan to frame the learning 

by stating clear teaching goals, sharing the 

criteria for success and communicating 

these with students. 

     

Lesson plans and implementation will 

include modeling the work by doing it with 

the students and thinking aloud. 

    How can we hook them with something they know- prior 
knowledge- real world connection- hook. 
Math 

Lesson plans and implementation will 

include checking for comprehension and 

re-explaining, as necessary before asking 

the students to do the work independently.  

     

Management Goals Always Mostly Some of 
the time 

Was not 
observed 

Supporting evidence 

Lesson plans and implementation will 

reflect a clear plan for intentional grouping 

based on socio-emotional and academic  

needs. 

     

The teacher sets a standard of 100% 

compliance and participation by: 

a. Anticipating students’ needs (Tier 1 vs. Tier 

3 activities) by planning and 

communicating with co-teacher 

b. Engaging in positive framing 

c. Using purposeful and intentional language 

d. Communicate voice levels expectations 

     

The teacher sets a 3:1 ratio on positive 

narration vs. redirection by last week of 

April 

     

 

 

 
Post-Assessment Data:   
 
 

3.A  Pre Survey Questions:       Directed at Novice Teachers (same 

teachers who completed pre-survey)  

 

Survey Monkey  
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1. On a scale of 1 (least) - 5 (most) - How much do you value writing lesson plans? 
2. Do you look back at old lesson plans?  
3.  When lesson planning, do you write misconceptions or anticipate needs (academic or 
behavioral) in your plans?  
4.  How often during the day are you looking at your lesson plans?  
5. Before the new lesson plan template was presented, were you writing out lesson plans 
weekly?  


