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Abstract 

  
The manipulation of language for multiple purposes is an important skill for children to acquire 
during their educational careers.  In the United States, children must master the use of the 
English Language for several purposes:  asking and answering questions, comparing and 
contrasting ideas, items, situation; explaining and through Common Core Standards, the ability 
to make a persuasive argument supported by evidence cited from texts and other sources. 
English Learners, a designation used to denote students whose Home Language is a language 
other than English in US schools, who have not reached reclassification status as proficient, are 
at a disadvantage if their language acquisition does not expand or grow towards 
mastery/proficient level of English spoken by native English Speakers.  Unfortunately, in Bay 
Area Dream Keepers Public Schools, there is no formal adoption of a standards-based English 
Language Development(ELD) curriculum or approach.  As a result, many Dream Keepers 
educators are not cognizant of the identifiable characteristics and essential instructional needs 
of English Learners and/or effective strategies to facilitate the acquisition of English Language, 
despite data that illustrates the large disparities in performance on district and standardized 
tests.  The literature and research on ELD illustrates the need for educators  to provide 
opportunities for students to use language forms for various functions throughout the school day 
as a means to improve English language proficiency.  This Action Research sought to provide at 
least one effective ELD strategy to educators to use in planning instruction to provide multiple 
opportunities for academic discourse in different content areas.  My intervention included inquiry 
based professional development on using language forms and functions for students to express 
themselves orally and in writing.  Seven classroom teachers, and 1 Intervention Specialists 
participated in the intervention.   I used data from student express placement surveys, pre and 
post surveys of teachers’ knowledge of ELD, cycles of coaching observation and feedback, and 
instructional planning sessions to progress monitor the effectiveness of the intervention and for 
final analysis of effectiveness of the intervention.  I found that this intervention resulted in the 
inclusion of planned opportunities and an increase in actual opportunities for English Learners 
to engage in academic discussions and an increase in opportunities to express ideas through 
writing in various content areas.  In addition, this action research sparked a movement towards 
wanting to include more ELD strategies in professional development, planning and instruction at 
my school site moving forward and sparked a conversation about collaboration with another 
Dream Keepersschool with a similar EL population and needs for English Learners.  
 
 
 
 
 
 
 

1 



Alexis Alexander 
Action Research 

2017-18 
 
 

 

 
 
 

Context and Problem of Practice 
College Bound Academy,  is a Public Charter school  in a partnership with Dream 
Keepers Public Schools and Inner City Unified School District.  Located in North 
Oakland, the campusis  in an area of Oakland bordering Emeryville, Oakland and 
Berkeley.   College Bound Academy, (CBA) is a school with students in grades from 
Transitional Kindergarten (TK) through 8th grade. Like all Dream Keepers Public 
Schools, CBA builds a culture of learning that is a college-going culture for all schools. 
“Where are we headed?  To College and back” is not only posted throughout the 
school, but is on sweatshirts worn by the students and staff and evident in the many 
college flags that hang from each room in the school.  In fact, the rooms are not 
identified by room number, but by college flags, flown proudly by the alumni of those 
colleges, the classroom teachers and staff. 
  
“The school is designed to serve approximately 550 students. The school’s 
demographic profile is 42.6% Latino, 47.5% African-American, 1.9% Asian-American, 
1.5% Caucasian, 6.5% Other, and 20% English Language Learners, with 79% of the 
student body eligible for the free and reduced price meals program.” (LCAP Plan 
Summary)    Of the testing grades, 3rd-8th, 30% of those students are classified as 
English Learners.  Of the 30% of English Learners, nearly 50% were reclassified as 
proficient English Speakers last year. Of the students in lower grades, TK-2nd grades, 
17% of the students are classified as English Learners.  This 17% is classified as 85% 
Beginning proficiency, 5% Emerging proficiency and 1% proficient and advanced.  As of 
the dates of this Action Research, only 3 Students were reclassified as proficient 
English Learners the 17-18 school year (those 3 are not represented in the 17% 
because they are no longer considered English Learners).  
  
With the college going culture built in Dream Keepers Public Charter Schools, there is 
still a large gap in students that go to college among English learners and African 
American Students.  According to an EdSource article:  Oakland charters more likely to 
enroll higher-performing students than district schools, Oakland Charters are more likely 
to enroll higher performing students in College than ICUSD public schools.(EdSource, 
6/20/17)  This is based on SBAC scores of students in 9th grade which reports students 
in Oakland Charter schools perform 11% higher on standardized tests than those in 
ICUSD Public schools.  With Standardized tests being part of the gatekeepers for 
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College admission, the others being the A-G requirements that include English, many 
long term English Learners are either not admitted, admitted, but have to take remedial 
English courses, which takes them a longer time to graduate as these classes do not 
count towards college degrees, or they enroll in junior colleges with the same results, 
taking remedial English classes in hopes of getting enough English units to matriculate 
into a 4 year college or university.  Of the 198 students that applied from Dream 
Keepers Public High Schools only 85 Students classified as Hispanic, Pilipino were 
accepted to UCs and of those accepted, 54 enrolled as Freshman in Fall 2016.  Rates 
for students that complete a 4 year college or university from Dream Keepers is less 
than 10% (Aspire’s Call to Action Document – July 2017). 
  
According to the School Data Reports:  One of CBA’s greatest areas of progress has 
been the increase in our English Learner progress as our reclassification remained high 
(75%-85%) and also increased significantly from previous years. We were able to 
achieve this progress through Tiered interventions, supports through our Response to 
Intervention system and 3 Literacy Interventionists, and support of Reading Partners. 
Despite this big accomplishment, BMAs 3rd-8th graders are underperforming on the 
SBAC by more than 26% in ELA and more than 40% in Math according to the CA 
Schools Dashboard.  English Learners are scoring 65.2 points below level 3; 
Reclassified ELs score 10.5 points above level 3;  African American students are 
scoring 34 points below level 3.  For Mathematics, English Learners scored 46.9 points 
below Level 3; African American students 62 points below Level 3 and Reclassified ELs 
scored 15.1 points below level 3 and English Learners 79.4 points below Level 3. 
  
This large gap in achievement can be traced farther back to grades TK-2, which are non 
testing grades.  Students in Kindergarten through 2nd grade are tested in ELA based on 
Fountas and Pinnel Reading Records assessments, STAR testing (Grades 1-2).  New 
grade level this year is Transitional Kindergarten, which is tested through SEEDS and 
ERD (English Reading Diagnostic).  Math assessments are program interim 
assessments, last year and this year based on Eureka Math.  CELDT scores for a 
cohort of students from Kindergarten through 2nd Grade,  for school years 2014-2016, . 
show that students either did not grow in CELDT Levels from K – 2nd grade (61%) , or 
only grew 1 CELDT level over 3 years (22%) with only one group of students that grew 
2 or more levels (17%).  (Dream KeepersSchool Data Report Cards, 2015-17) 
  
Dream Keepers, despite the large number of English Learners of several different home 
languages, has not had an ELD program or training for teachers for the last 10 years, 
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according to Home Office Specialists.  After meeting with CBA  staff that support 
grades TK-2, 10 Teachers ,2 Instructional Aides and 1 Intervention Specialist and 1 
SPED Specialist, staff report that there is a big need for training in strategies to support 
English Learners.  From interviews, one teacher reported :  “I have newcomers that 
don’t speak English or Spanish and I do not know how to support them”.  Another 
teacher stated:  “We have not had any training on support for English Learners, so I just 
do what I think is best to differentiate instruction for them in small groups”. Another 
teacher stated:   “Nearly half of my students are English Learners, and I have to try to 
modify curriculum on my own to meet their needs.” According to the Principal, “The 
district does not have an adopted English Learner curriculum, and has not had one for 
the last 9 years.”  Data from classroom observations show that teachers are providing 
instruction at the grade level, which in the lower grades uses a lot of pantomime, 
pictures, sentence frames for responding and explanations that could be effective for 
English Learners, but is not targeted for them.  Teaching BICS is not a part of the 
instruction.  According to one teacher in regards to a newcomer student, “I have tried to 
put some structures in place to help him get a sense of what school is like in the U.S. 
and what the expectations are – placing him near role model students, giving him some 
key English vocabulary cards, giving him time to acclimate.  I have concerns about him 
learning the basics of English Language.”  

With the emphasis on word problems in standardized math tests and the emphasis on 
citing evidence from texts and an increase in comprehension-related readings, in 
Common Core State Standards, students need to be able to be successful readers and 
writers with the English Language comprehension and fluency to be able to be 
successful.  English Language Learners are the nation’s fastest growing student 
population, yet they are disproportionately underserved and underachieving.  According 
to Dr. Laurie Olson, noted author and researcher, “Approximately half of the young 
English Learners who enroll in California schools in kindergarten face year after year of 
struggling academically and falling further and further behind because they do not 
adequately comprehend what is being taught in a language they have not yet 
mastered.” (State Reports Data on Long Term English Learners and Students at Risk of 
Becoming Long Term English Learners Jan 2015)  These students become Long Term 
English Learners, even after being in California schools since Kindergarten.  There is a 
sense of urgency with trying to tackle this issue with CBA scholars, as there is some 
hope of breaking the cycle of creating Long Term English Learners by focusing on using 
ELD strategies with lower grade students, in TK-2nd grade. 

Over the last month, CBA has received 8 newcomers that do not speak English or 
Spanish and are struggling academically and soci-emotionally because they have not 
mastered BICS.  Many of our English Learners are CELDT Level 2, 
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Beginning/Emergent  Language proficiency level, or below in both lower and upper 
grades.  A focus on strategies for English Learners will improve both SEL and 
academics for out English Learners. For this Action Research, the problem of 
practice is teachers at this school site lack the training in and knowledge of 
effective ELD instructional strategies to support the language growth needed for 
English Learners in TK-1st grades.  

  
  
  
  
Literature Review 
 
In this Literature review, I will present an argument for professional development cycles 
for teachers on strategies of English Language Development, to include identifying the 
English Learners, collaborative lesson planning, coaching and feedback to improve the 
academic and social emotional success of students classified as English Learners.  I 
will define English Language Learners in  public and charter school systems in Oakland, 
CA and uplift pertinent data surrounding academic gaps and successes.  Then I will 
outline what has been successfully implemented EL practices and strategies  to meet 
the diverse needs of English Learners.  Finally, I will identify elements of quality 
professional development for teachers. 
 
Identifying English Learners in Public and Public Charter Schools 
 
English Learners can be defined as  “students who are unable to communicate fluently 
or learn effectively in English, who often come from non-English-speaking homes and 
backgrounds, and who typically require specialized or modified instruction in both the 
English language and in their academic courses.”(The Glossary of Education Reform). 
English Learners make up more than According to the California Department of 
Education: 

● The 1,332,405 English learners constitute 21.4 percent of the total enrollment in 
California public schools. 

● A total of 2,656,242 students (English Learners and Fluent English Proficient) 
speak a language other than English in their homes. This number represents 
about 42.6 percent of the state's public school enrollment.  
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● The majority of English learners (72 percent) are enrolled in the elementary 
grades, kindergarten through grade six. The rest (28 percent) are enrolled in the 
secondary grades, seven through twelve, and in the ungraded category. 

 

English Learners are immersed into English from entry into CA schools.  English 
Learners make up 21.4% of the student population enrolled in CA public schools 
(cde.ca.gov 2014).  The learning curve can be pretty steep, especially for students in 
Middle and High School, where language supports may drop off (Menken and Kleyn). 
These students are usually classified as Long Term English Learners, students that 
have attended US schools for 7 years or more and are mostly found in grades 6-12(CA 
CDE.gov 2014).  They “Have different needs from those of newly arrived English 
language learners, yet language programming at the secondary level is typically 
intended for new arrivals. In addition, most educators are unfamiliar with the specialized 
needs of this population, a problem compounded by poor data about these students in 
their school records.” (Menken and Kleyn, 2009). 

  But, the majority of newcomers and Beginning Proficiency English Learners are 
enrolled in elementary schools. (ca.cde.gov 2014)  72% of English Learners enrolled in 
CA schools are enrolled in Elementary grade levels (cde.ca.gov 2014).  English 
Learners continue to underperform their native english-speaking counterparts in 
academic subjects based on formative assessments, summative assessments and 
standardized test score.(Dutro, S. and Kinsella, K. (2009)  This is true for English 
Learners that attend College Bound Academy in Oakland, CA. (CA Schools Scorecard 
2017).  Here, English Learners make up 48% of the student population.  The majority of 
this subgroup of students are native Spanish Speakers with 5% of the students 
speaking Ahmaric, and less than 1%speaking Chinese, Japanese or Tagalog. (CA 
Schools Scorecard 2017). 

English Learners at CBA underperform by more than 30% on the standardized testing 
by the time they get to the testing grades of 3rd-8th grades. (Aspire’s Call to Action 
2017) This unfortunately, is a district-wide trend based on regional data of standardized 
tests and district assessments (Dream Keepers ELL Roadmap 2018).    In lower grades, 
these students are also scoring 4 or more levels below grade level on ELA tests of 
Reading:  Fountas and Pinnell Reading Records, and a Balanced Approach to Literacy 
On Demand Writing assessments.  In turn, students are also not successful with 
performance on Math testing which requires them to read and comprehend word 
problems and to write statements explaining their thinking.  English Learners have to do 
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double the work of their English speaking counterparts, with having to learn to speak, 
read and write in English while learning in different content areas (Short and 
Fitzsimmons, 2007). 

Strategies and Structures That Have Been Implemented to Support English 
Learners 

There are several ways ELD could show up in a classroom if there are English 
Learners:  designated/structured  ELD time and Integrated ELD through the frontloading 
English vocabulary and/or content.  (ELA/ELD Framework for California Public Schools, 
CDE, 2015 Ch 2. P. 119)  

During this structured ELD time, English Learners are taught to speak, read and write in 
English.  English is the content and other disciplines are used as tools and context for 
instruction.  For example, instruction on prepositions and prepositional phrases is the 
content and Geography is the context.  Integrated ELD shows up in a couple of different 
ways in the classroom: the frontloading of vocabulary and English language forms and 
function and Structured English Language Immersion.  

 Integrated ELD, according to the CA Department of Education should be at least 20 
additional minutes of English Language supports during core instruction.  This 
integrated instruction can include: 

● The frontloading of vocabulary 
● Frontloading of content/concepts 
● The use of visuals and realia 
● Small group differentiated instruction during workshop time 

 In front-loading, the content area is the focus with students learning the vocabulary, 
sentence structures to support their learning prior to the whole class instruction. (Dutro, 
S. and Moran, C. 2003). 

 

The combination of dedicated or a systematic ELD block and integrated ELD  can assist 
students with acquiring the English they need to be successful with academic English, 
playground conversations, and day to day functional language. (Dutro, S. and Moran, C. 
(2003). English Learners must learn not only the English vocabulary and sentence 
structures, but the cadence and rhythm of the spoken language, idioms and figurative 
language, cultural contexts and (Basic Interpersonal Communicative Skills (BICS) as 
well as Cognitive Academic Language Proficiency (CALP) that Native English Speakers 
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have spent thousands of hours learning. (Dutro, S. and Helman, L. 2009, April).  Many 
researchers have shown that merely being exposed to English is not sufficient for 
English Learners to acquire a sufficient amount of English to be successful for 
continued success in American education.  “For this reason, explicit instruction to help 
students learn as well as structured opportunities for them to practice English are crucial 
for developing academic language proficiency with second language learners.” (Dutro, 
S. and Helman, L. 2009, April) 

Many large school districts that have a large English Learners , like Inner City Unified 
School District have been successful with district implementation of ELD programs at 
the elementary and middle school levels. (ICUSD.org/Page/14968)  All schools in 
ICUSD provide ELAP(English Language Acceleration Program) for English Language 
instruction. ELAP provides ELL students with Designated English Language 
Development (ELD) and Integrated English Language Development to benefit ALL 
students.” (ICUSD.org/Page/14968).  In addition, ICUSD offers a Dual Language 
programs, Spanish/English and Mandarin/English as well as a program specifically 
tailored to meet the needs of Newcomer students.  As a result of a now 2 year 
implementation of district-wide ELD, ICUSD has reclassified 11% of it’s English 
Learners with 16% progressing towards English proficiency.  While these numbers are 
below the reclassification rates of BMA, the addition of systematic ELD and integrated 
ELD can help BMA’s numbers increase, especially at the lower grades.  

“ELs face an additional challenge in developing literacy in English since they must 
develop oral proficiency in English—including depth and breadth of vocabulary—at the 
same time that they are learning to read and write.”  (CA ELD Standards Framework, 
2012, Introduction, pg. 2).  Integrated ELD will allow teachers to teach content area and 
standards based content, while incorporating strategies to target the language needs of 
English Learners.  The integration of ELD into content instruction also allows for 
expanded opportunities to make connections between content and real life, as well as to 
practice using English using content vocabulary  (cmmr.usc.edu).  Teachers can use 
anchor charts with vocabulary, pictures and “kid friendly”/grade level appropriate 
sentence frames/structures to assist students in the production and skillful use of 
English.  (ed.TPA_Academic-Language-Functions-toolkit.pdf) 

 

Specially Designed Academic Instruction in English, SDAIE, is a set of strategies that 
has “an emphasis on developing content in English” (M. Genzuk, 2011).  Grade level 
content is presented in English, but, learning to speak, read, or write in English, is a 
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byproduct of the instruction.  There are some similarities to structured ELD instruction, 
in that students are given scaffolds in the forms of visuals, realia, hand signals, graphic 
organizers to frontload content and vocabulary.  With SDAIE strategies, it’s okay for 
students to speak their home language , or have home language scaffolds in building 
English proficiency in teaching grade level content.  Recent ELD curriculum has been 
written to align with the current CA ELD Framework, established in 2012,  which 
includes professional learning provided by the curriculum writers and other agencies. 
Professional learning from writers and publishers include lessons pre-planned with a 
pacing guide for teachers to follow to improve student language proficiency levels along 
a research-based trajectory for students (CA cde.gov 2014) 

The research shows that,  “as they progress through the grades, children will acquire 
the grammatical structures and strategies for the more sophisticated and precise ways 
of using language that are associated with maturity, with formal language use, and with 
discussing challenging topics” (Wong-Fillmore, Snow, 2000)  According the CA ELD 
Framework, attention to the foundational skills must include attention to meaning 
making (CA ELD Framework, 2012). Students in grades TK-1 in California are learning 
content along with the foundational skills of listening, speaking, reading, writing and 
language (CACCSS for Literacy).  Through listening and interacting with texts being 
read aloud to learning to read and write on their own, young students, especially English 
Learners need to be immersed in print rich environments and engaged in academic 
discourse and basic conversations to build fluency with the use of English for multiple 
purposes (CA ELD Framework, 2012).  English Learners, as well as Native English 
speakers, must be involved in conversations that are developmentally appropriate for 
both Social-Emotional Learning,(SEL) and academic purposes.  

Within the ELD framework and ELD curriculum, there are several instructional strategies 
that are used in classrooms to advance the English proficiency levels of students 
depending on their language needs and proficiency levels.  These foundational skills, 
also embedded in the ELA Framework,  include:   strategies to improve pronunciation of 
English phonemes and spelling, strategies for increasing students’ fluency with 
listening, speaking, reading and writing through increasing comprehension of English 
texts and providing opportunities for students to engage in discourse (Yopp, Spycher & 
Brynelson).  

Contrastive Analysis of Phonemes  

In order to speak any language with proficiency, the correct pronunciation is critical. 
Contrastive analysis theory dates back to the 1950s by the work of linguist Robert Lado 
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(TESOLClass.com, 2012).  He theorized that learning another language comes more 
easily with the transfer of language structures, phonemes and words from the native 
language to the language to be learned (TESOLlclass.com 2012). According to 
research done in education to use the contrastive analysis of language to teach English 
failed in that it was almost impossible to predict areas of negative language transfer in 
different languages(Laufer, Girsai, 2008)  In order to be successful with this transfer, 
teachers of language need to be aware of the correlation, contrastive analysis of the 
students’ native language to English.  Instruction through the contrastive analysis of 
phonemes is, however, most effective (Laufer, Girsai, 2008).  Contrastive analysis of 
phonemes through minimal pairs is an instructional strategy for teaching language that 
compares the basics of language, sounds/phonemes in one to another. “ A minimal pair 
is two words 1. with the same number of sound segments, and 2. which differ in one 
segment only, and 3. which have different meanings”(udel.edu, 2010).  For example, 
cub and cup are minimal pairs.  In the instruction for English Learners, phonemes in 
their native language are compared/contrasted to phonemes in English.  A teacher first 
uses a linguistics chart to determine if the similar sound exists in the student’s native 
language and if they are having difficulty pronouncing the sound in English.  One 
example is in Spanish the words baca and vaca are minimal pairs because they sound 
similar when spoken.  A Spanish speaking student may need instruction in English with 
words that include /b/ and /v/, a minimal pair would be van and ban.  Phonics is a 
foundational skill focused on in grades K-5 in the CA Common Core State Standards 
(cde.gov 2010) 

The use of English Language Functions and Forms with Sentence Frames 

 Students need to know how and when to use conversational language, Basic 
Interpersonal Communicative Skills, BICS and academic language, Cognitive Academic 
Language Proficiency, CALP.  In the CA ELD Framework the Collaborative Standards 
are to teach students to be proficient with:  

● Exchanging information and ideas with others through collaborative 
conversations 

● Interacting with others in written English in various communicative forms 
● Offering and supporting opinions 
● Adapting language choices to various contexts (CA ELD Framework, 2012) 

Research illustrates that students need to learn to use language for many different 
social purposes.  Those purposes can include:  asking for and giving directions, 
The use of oral language should be structured, rather than random (Zwiers and 
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Crawford, 2011).  Those structured opportunities to use oral language can be facilitated 
by teachers in the classroom by using sentence frames and sentence starters(Zehr, 
2009).  According to research, it can take up to 2 years for Beginning English Learners 
to become fluent in conversational English (Cummins,  2003).  An increase in those 
structured opportunities for English Learners to use conversational English, the words, 
grammar and social appropriateness in the school setting can increase the use of BICS 
both in and out of school.  (Dutro and Helman, 2009).  

Effective and rich academic conversations can build:  creativity, oral language, critical 
thinking, relationships and skills for negotiating meaning (Zwiers and Crawford, 2011). 
Literacy achievement is highly dependent upon a rich language foundation that allows 
students to comprehend the words sentences and passages of the texts they are 
reading and writing.”( Dutro and Helman, 2009).  Students at grade levels Tk-1 need to 
be taught to effectively use word choices to navigate the use of the English Language 
for several purposes like:  comparing and contrasting, making an argument or claim and 
citing evidence, sequencing and summarizing. Students need scaffolded opportunities 
to use complex vocabulary and sentence structures not used in everyday 
conversational language (Dutro and Helman, 2009).  

Improving Comprehension by Constructing Meaning of English Texts 

Constructing Meaning is an approach through EL Achieve, an approved ELD curriculum 
in CA schools.  In Constructing Meaning, teachers provide students support in 
increasing the English language needed to comprehend and express language of grade 
level texts (elachieve. org).  Constructing Meaning approach focuses on ELD Standards 
of Interpretation and Production (CA ELD Framework).  Research shows that a focus on 
language through grade level content with a standards-based focus on reading closely 
to determine how an author conveys meaning in a text, analyzing how language and 
vocabulary is used and expressing ideas and opinions orally and in writing can increase 
the English Language proficiency of English Learners(Coleman and Goldenberg, 2012). 
English Learners can be supported  in classrooms with explicit instruction in 
interpreting, comprehending and exposure to grade level texts.  

The importance of Being Culturally and Linguistically Responsive  

Culturally and linguistically responsive instruction is integral to the academic success for 
English Learners.  Culturally responsive teaching is defined as “a pedagogy that 
empowers students intellectually, socially, emotionally and politically by using cultural 
and historical referents to convey knowledge, to impart skills and to change attitudes” 
(Ladson-Billings, 1994).  Providing opportunities in the classroom for English Learners 
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and other students to interact socially as well as academic discourse teaches to and 
through students to increase the relevancy of interactions (Gay, 2000).  Linguistically 
responsive teaching includes:  affirming home language for the purpose of building the 
student to success (Hollie, 2012).  Using real world concepts, relating the content to 
students’ lives, communities and homes and using responsive texts, even with our 
youngest of students in instruction including read-alouds, and providing different 
language functions and tools can increase student mastery of Mainstream English 
(Hollie, 2012).  Lower grade teachers can use texts that are culturally responsive in read 
alouds and shared reading as well as provide writing experiences that students can use 
schema to relate to the assignment to generate authentic ideas (Delpit. Kilgour. 2002). 

 Professional Development for Teachers 

The research shows that the professional development of teachers is an integral part of 
any plan to implement curricula or instructional strategies.  Research shows that in 
order for students to grow academically and to adequately acquire and apply 
knowledge, teachers must undergo a series of professional learning opportunities.( 
Hammond, Hyler and Gardner, June 2017)  Research also shows that the ‘sit and get’ 
professional development model, where teachers receive hours of input without 
follow-up and application,  is not effective for educators.  Professional development 
should include:  “incorporates active learning, supports collaboration, uses models of 
effective practice, provides coaching and expert support, offers feedback and reflection 
and Is of sustained duration.”( Hammond, Hyler and Gardner, June 2017).  The majority 
of teachers want professional development to improve their craft and to grow and be 
more effective (Aguilar, 2013). 

Any professional learning needs to take into account adult learning theory, which is 
termed, andragogy. (Malcolm Knowles 1980) This points to the fact that there are 
specific elements of learning that must be taken into account when instructing adults:  

● Involves some self direction 
● Utilizes, builds on and values prior knowledge and life experiences 
● Is goal oriented 
● relevant/job-imbedded 
● actionable/practical application to current context 
● Encourages collaboration 

Taking into account adult learning, facilitators and leaders need to validate and honor 
that educators bring with them years of prior knowledge, experiences and beliefs that 
have to be used as building points or at least taken into consideration when introducing 
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new or different learning.  An element of collaborative discussion allows teachers to 
share these experiences and grapple with the learning together. 

 

Collaborative Lesson Planning 

According to research,designing  lesson plans are a key component to student learning 
and understanding of any content (Mctighe, Wiggins, 2005).   Lesson planning involves 
thinking about the content, setting objectives, keeping in mind student abilities, and 
making the learning engaging and accessible to students (Mctighe and Wiggins, 2005). 
Lesson planning should not be done in isolation, but can be best maximized in 
collaborative groups of teachers meeting to purposely reflect on learning, both teacher 
and student learning, effective action planning and discussion to continuously improve 
instruction (Newell, 2012).  According to Newell in his research collaborative lesson plan 
can: 

● Deliver cross-curricular learning beyond departmental boundaries. 

● Provide a way for teachers to engage in professional dialogue which fosters 

cooperation and trust. 

● Help teachers focus on practical teaching problems through evidence of student 

learning inside and outside the classroom.  

● Support curriculum development where new ideas and methods can be put to 

trial.  (Newell 2012). 

Lesson planning should not only focus on the the “what” of the teaching, but also the 

“how” the content will be presented to students (Ullman, 2011).  In collaboratively 

planning, teachers can share the learning and engage in the productive struggle of 

learning together for lesson design study, cycles of planning, reflection, assessment and 

next steps.  In lesson planning, teachers need to take into account meeting the needs of 

all students in their classrooms and creating lessons aligned to the standards with 

rigorous tasks (McTighe and Wiggins, 20015). 

The Importance of Coaching Cycles in Teacher Professional Development 
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Coaching can be transformational (Aguilar, 2013)Coaching which includes planning, 
observation and feedback is a crucial part of the process of introducing any new 
pedagogy to a staff.  It’s in this process that the data collection and inquiry happen to 
constantly assess effectiveness, plan and revise the process to try again.  “Coaching 
can build will, skill, knowledge, and capacity because it can go where no other 
professional development has gone before: into the intellect, behaviors, practices, 
beliefs, values, and feelings of an educator. Coaching creates a relationship in which a 
client feels cared for and is therefore able to access and implement new knowledge.” 
(Aguilar, 2013)  Coaching is a part of the PD process that can ensure that teachers will 
plan EL strategies into their instruction, teach what’s been planned and reflect on their 
practice.  Objective scripting will be used to gather data from the observations, along 
with the debrief notes.  

Instructional coaching needs to include constant cycles of observation, debrief, 
reflection and collaboration.  “With instructional coaches helping teachers implement 
effective instructional practices, teachers are more likely to collaborate and try new 
things that are not in their repertoire of instructional delivery.”(Eisenberg, 2015). 
Continuous instructional coaching cycles help to monitor the implementation of new 
initiatives and curricula with constant support to teacher in refining and moving towards 
rigorous instruction (Aguilar, 2013).  A Before, During and After, BDA, coaching cycle 
can be effective in providing problem solving and collaboration.  (Eisenberg, 2015). 
This cycle provides: Before - collaborative planning; During -Observations by the coach, 
including videos as objective evidence of instruction; After - the debrief conversation, 
teacher reflection on practice and the collaborative creation of next steps (Eisenberg, 
2015).  Coaching can be linked to an increase in using data to improve and inform 
instruction and promotes a culture of teachers taking ownership of their own 
professional growth, increases in the implementation of instructional strategies to 
improve student outcomes and a collegiality amongst teachers, coaches and 
instructional leadership (Aguilar, 2013). 

 

Conclusion 

In conclusion, after a careful literature review I have argued that effective professional 
development on ELD instruction which includes:  Identifying English Learners, 
collaborative lesson planning, coaching cycles that include observation and feedback 
could be an impactful intervention to increase the level of rigorous  instruction for 
English Learners. Without teachers being trained in and using effective strategies for 
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English Learners, English Learners in grades TK-2 will continue to struggle 
academically and underperform on district and curriculum embedded assessments. 
Therefore, if we Provide teachers with PD on ELD instruction on using English 
language functions and forms to enhance and increase opportunities for students to 
engage in both academic and SEL conversations and writing  and provide weekly PLC 
planning time and tools for instruction and teachers implement targeted ELD strategies 
to EL students with follow up and monitoring/feedback/ data talks from the instructional 
coach  then teachers will use those ELD strategies to  provide targeted ELD instruction 
on BICS and CALP needed to increase student proficiency with reading and writing in 
English. 

 

 Theory of Action 

My theory of action is that if we Provide teachers with PD on ELD instruction and 
provide weekly PLC planning time and tools for instruction and teachers implement 
targeted ELD strategies to  EL students with follow up and monitoring/feedback/ data 
talks from the instructional coach  then teachers will use those ELD strategies to 
provide targeted ELD instruction on BICS and CALP needed to increase student 
proficiency with reading and writing in English. 

 

 Intervention Action Plan 

My Intervention Action Plan is designed to answer the Overarching research 
question(s):  If teachers are provided with professional learning on standards-aligned 
ELD practices to support English Learners in grades TK-1,  will they increase their 
knowledge and use the strategies in their lesson planning and delivery?  Will teachers 
use the ELD strategies learned in professional learning to plan for opportunities to 
increase discourse and to scaffold student writing?  Will teachers use the PD 
information from 5 sessions and student data to plan meaningful lessons in at least 2 
content areas?  Will teacher knowledge of ELD Standards and strategies increased? 
Will students progressed in English Language Proficiency? 

Components of my intervention plan are: 

❖ Pre-Assessment: 
➢ Teacher knowledge of ELD/EL Strategies 
➢ Student ELD Proficiency Levels 
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❖ Professional Development Arc: 
➢ Data Gathering and Analysis 
➢ 3-5 professional learning sessions focused on ELD strategies and 

standards 
➢ 3 EL Strategies aligned to the ELD framework and student English 

language proficiencies to be integrated into current instructional practices 
■ Contrastive Analysis of Phonemes in Minimal Pairs 
■ English Language Functions and Forms for BICS and CALP and 

Writing 
■ Comprehension of Grade Level Texts through Constructing 

Meaning 
❖ PLC/Collaborative Lesson Planning: 

➢ Lesson planning in grade level teams to include support staff (intervention 
teachers) 

➢ Lesson planning within professional learning sessions 
➢ Lesson planning incorporated into at least 1 teacher prep period 

❖ Coaching/Observation and Feedback to Teachers to include: 
➢ PLC Data Talks 
➢ Observation of Instruction, including videotaping of lessons 
➢ Coaching/Debrief 
➢ Reflection/Next Steps 

❖ Post Assessment 
➢ Teacher Knowledge of ELs and ELD Strategies 

 

Intervention 
Process 

Process Question/Sub-questions Process Data Collected Impact of Intervention 

Pre-Assessment ❖ Are teachers using EL 
instructional strategies in 
the classroom during ELA 
and/or Math?  If so, what 
strategies are being used?  

❖  What opportunities are 
there for Teachers to use 
EL instructional strategies? 

❖  What do teachers 
know/not know about 
instructional strategies that 
can be effective for English 
Learners? 

❖  What gaps in knowledge 
about EL instructional 

❖ Determine which, if any, 
EL strategies could 
possibly already b utilized 
in TK-2 classrooms? 

❖ ELD professional 
development given in the 
past 

❖  English Language 
proficiencies of English 
Learners 

❖ Survey responses 
❖ Trends in the data – 

identify the gaps in 
knowledge 

❖  Identify the strengths 
 

❖ Teachers will be able to 
identify the English 
Learners in their 
classrooms  

❖ Teachers will know the 
academic performance 
levels of English Learners 

❖ Teachers will know the 
approximate proficiency 
levels of the English 
Learners in their 
classrooms 

❖ A baseline of teacher 
knowledge of ELD and 
ELs 
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strategies need to be 
filled? 

❖ What is the language 
proficiency levels of the 
ELs in grades TK-2? 

Professional 
Development 

 
❖ Will 3- 5 professional 

learning session give 
teachers enough 
information and be 
effective in moving teacher 
practice? 

❖  Were the PD sessions 
effective for teachers? 

❖ What adjustments will need 
to be made to each pd 
session to accommodate 
data gathered  from 
teacher feedback 

❖ Exit ticket feedback from 
PDs 

➢ What are you 
solid wit? 

➢ What do you 
plan to 
implement within 
the next week? 

➢ What 
questions/conce
rns do you still 
have? 

❖ Lesson plans  
❖ Data Talk notes 

 

❖ Teachers will know at least 
3  ELD strategies they can 
use to support ELs 

❖ Teachers will become 
more familiar with the ELD 
Standards and their 
correlation to ELA 
Common Core Standards 

PLC/Collaborative 
Lesson Planning 

❖ Will teachers use the ELD 
strategies learned in 
professional learning to 
plan for opportunities to 
increase discourse and to 
scaffold student writing? 

❖ Will teachers use the 
information information 
from 5 pd sessions and 
student data to plan 
meaningful lessons in at 
least 2 content areas? 

❖ Lesson Plans 
❖ Anecdotal data on the 

planning process 

❖ Teachers will use the 
information gained in the 
professional learning to 
collaboratively lesson plan 
ELD instructional 
strategies in at least 2 
areas of instruction  

Observation/ 
Feedback Cycles 
and Data  
Talks 

❖ How well are Teachers 
implementing the EL 
instructional strategies with 
fidelity? 

 

❖ Objective Observation 
notes 

❖ Video observations 
❖ Photographs 
❖ Student work 
❖ Debrief notes with Next 

Steps 

❖ Teachers will receive 
observation feedback on 
ELD lessons presented in 
the classroom 

❖ Teachers will engage in 
coaching cycles to include 
next steps 

 

 

Pre-Assessment 

In order to gather a baseline and an eventual impact of the effectiveness of the 
intervention,  I will do  a pre and post assessment of teacher knowledge of English 
Learners, English Learner strategies and inclusion of strategies in planning.  I will also 
do some observations in classrooms to look for evidence of EL strategies and 
opportunities for teachers to incorporate ELD strategies into the instruction and small 
group work they’re already doing. According to the research “implementing effective PD 
will also requires responsiveness to the needs of educators and learners and to the 
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contexts in which teaching and learning will take place.” ( Hammond, Hyler and 
Gardner, June 2017)  

 

Professional Development Arc 

Providing professional development to teachers will be an integral component to my 
intervention plan.  I will have to first, review our site pd calendar of available PD dates to 
be able to ascertain the best time to accommodate our site PD foci and to honor 
teacher’s time.  Based on the number of available dates and time, I will need to also 
calendar out the number of sessions needed to give teachers enough information to be 
able to  implement at least 2 ELD strategies, also taking into account planning and 
coaching cycles. Based on the baseline data gathered through the teacher surveys and 
student assessments,  pd will be created based on instructional needs of staff and the 
area or need based on gaps in knowledge of students.  by sessions – with materials 
needed, time and explicitly which strategies will me most effective in addressing 
students’ needs.  Exit tickets will be collected after pd sessions the evaluate the 
effectiveness of the sessions.  PD sessions may be altered based on the exit ticket data 
and as a result of the coaching cycles in order to be responsive to adult learning. 

 

PLC/Collaborative Lesson Planning 

Professional Learning Communities (PLCs) is a collaborative cycle of meetings for 
teachers to lesson plan in an inquiry cycle.  According to Richard DuFour,a  leading 
researcher on PLCs:  “As the school moves forward, every professional in the building 
must engage with colleagues in the ongoing exploration of three crucial questions that 
drive the work of those within a professional learning community: 

What do we want each student to learn? 
How will we know when each student has learned it? 
How will we respond when a student experiences difficulty in learning?” (DuFour, 
2004). 

PLCs that build upon lesson planning as a cycle of inquiry can foster a culture of 
collaboration.  Planning, lesson delivery and reflection on whether students were 
successful or not, and planning what to do next to either accelerate student learning for 
those that did or scaffold for students that did not, is what sets just lesson planning 
apart from an actual PLC to refine instruction and promote school reform and the 

18 



Alexis Alexander 
Action Research 

2017-18 
 
 

 

implementation of new curriculum, standards and instructional approaches (DuFour, 
2004). 

Feedback from teachers on professional development always includes requests for 
additional time to lesson plan.  According to Teacher C “We get a lot of input that I think 
is valuable, but,  I would like more time to plan and talk to the other two teachers in my 
grade level.”  More than 50% of the feedback received from exit tickets from our weekly 
staff professional learning sessions is for more planning time.  The intervention will 
include collaborative grade level lesson planning to also include our Reading 
Intervention Teacher.  Within each professional learning session, there is planned 
lesson planning time.  Teachers also have one evening planning session, in addition to 
an hour prior to to the weely professional learning and three manned preps that can be 
dedicated to collaborative lesson planning.  I will suggest that grade level teams choose 
at least one of those lesson planning ties outside of the ELD professional learning to 
plan ELD strategies into their lesson plans.  I will attend this planning session with 
teachers, as well as collect lesson plans to be used in the bi-weekly 
coaching/observation cycles. 

 

Coaching/Observation and Feedback/Data Talks 

Coaching which includes planning, observation with videotaping and feedback and 
reflection on data  is a crucial part of the process of introducing any new pedagogy to a 
staff.  It’s in this process that the data collection and inquiry happen to constantly 
assess effectiveness, plan and revise the process to try again.  According to the 
research, “Coaching can build will, skill, knowledge, and capacity because it can go 
where no other professional development has gone before: into the intellect, behaviors, 
practices, beliefs, values, and feelings of an educator. Coaching creates a relationship 
in which a client feels cared for and is therefore able to access and implement new 
knowledge.” (Aguilar, 2013)  Coaching is a part of the PD process that can ensure that 
teachers will plan EL strategies into their instruction, teach what’s been planned and 
reflect on their practice.  Objective scripting will be used to gather data from the 
observations, along with the debrief notes.  
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Post Assessment 

The post assessment to the intervention will consist of a Post Survey of teacher ELD/EL 
strategy knowledge after the cycle of professional development and implementation of 
at least 3 integrated ELD strategies.  Students will be given the same express ELD 
assessment they were given in the onset to see if there has been any growth. 
Unfortunately, doing a student post assessment may not yield a change in results 
because of the short time frame of instructional implementation.  According to research 
“oral English proficiency takes 3 to 5 years to develop, and academic English 
proficiency can take 4 to 7 years.” (Kenji Hakuta, Butler and Witt, Yuko Goto Butler and 
Daria Witt, 2000).  This student data will most likely not have any bearing on the 
outcome of this action research. 

The possible impact of this intervention plan is that teachers will begin to plan EL 
strategies, including dedicated systematic ELD time into their daily instructional 
schedules.  Teachers will develop a PLC of ELD instructors that collaborate on best 
practices for English Learners in particular.  An established coaching cycle will continue 
as part of observation culture at CBA.  Finally, ELD may be adopted as a school-side 
teaching and learning model that may influence district adoption of ELD. 

 

Data Collection 

Within the intervention, I collected data from several sources using a variety of data 
collection tools.  The purpose of each form of data was tailored to the action within the 
intervention: 

Intervention Process Process Question/Sub-questions Impact Data to be Collected 

Pre-Assessment ❖ Are teachers using EL instructional strategies 
in the classroom during ELA and/or Math?  If 
so, what strategies are being used?  

❖  What opportunities are there for Teachers to 
use EL instructional strategies? 

❖  What do teachers know/not know about 
instructional strategies that can be effective for 
English Learners? 

❖  What gaps in knowledge about EL instructional 
strategies need to be filled? 

❖ What is the language proficiency levels of the 
ELs in grades TK-2? 

❖ Know what  ELD strategies,if any,  are 
already being utilized in TK-2 classrooms 

❖ ELD professional development given in 
the past 

❖  English Language proficiencies of English 
Learners 

❖ Survey responses 
❖ Trends in the data – identify the gaps in 

knowledge 
❖  Identify the strengths and areas of growth 

 

Professional 
Development 

 
❖ Realistically, how many sessions might the PD 

be broken into for comprehensible input with 
action/next steps? 

❖ Exit ticket feedback from PDs 
➢ What are you solid wit? 
➢ What do you plan to implement 

within the next week? 
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❖  Were the PD sessions effective for teachers 
❖ How many ELD strategies can be included in 

the professional learning 
 

➢ What questions/concerns do 
you still have? 

❖ Lesson plans  
❖ Data Talk notes 

 

Collaborative Lesson 
Planning 

❖ Will teachers use the ELD strategies learned in 
professional learning to plan for opportunities to 
increase discourse and to scaffold student 
writing? 

❖ Will teachers use the PD information from 5 
sessions and student data to plan meaningful 
lessons in at least 2 content areas? 

 

❖ Lesson Plans 
❖ Anecdotal data on the planning process 
❖ 5 lesson plans per teacher/grade level 

Observation/Feedback 
Cycles 

❖ How well are Teachers implementing the EL 
instructional strategies with fidelity? 

 

❖ Objective Observation notes 
❖ Video observations 
❖ Photographs  
❖ Student work 
❖ Debrief notes with Next Steps  

Post Assessments Has teacher knowledge of ELD Standards and 
strategies increased? 

Have students progressed in English Language 
Proficiency? 

 

*Data collection tools for observations can be found in Appendix H 

Data Analysis and Findings 

Analysis of the data by triangulating the data sources revealed impact in the following 
areas:  1) Teachers used the ELD Strategies presented in the PD to plan ELD supports 
for language acquisition for ELs on a weekly basis. 2) Teachers used the ELD 
strategies from the pd in their instruction and increased the opportunities for students to 
use English in both academic discussions and BICS within SEL lessons in at least 2 
content areas throughout the day.  3) Teacher awareness of ELD standards increased 
resulting in ELD standards included in lesson planning.  Data was gathered using: 
pre-assessments  of the EL students to determine approximate EL proficiency levels; 
pre and post surveys to ascertain teachers’ knowledge of their ELs andELD; 
professional learning exit tickets, collaborative lesson planning data, including lesson 
plans; and coaching/observation cycle data. This process data was organized in each 
section of the intervention according to the rubric for that section of data and 
percentages were used to determine impact. 

Pre- and Post Assessment Data:  Knowing the EL Student Data Story 

The analysis of student proficiency process data was key to the intervention in the 
Action Research.  Student data analysis provided a call to action and sense of 
urgency/need for the implementation of EL strategies and provided pertinent data to 
inform the specific ELD strategies to focus on for the professional development, 
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instruction, planning and coaching cycles.  Thirty three students were identified by the 
district Home Office as being classified as English Learners at CBA in grades TK-1, 
based on the Parent Survey given when students are enrolled.  The pre-assessment 
data for the intervention included the collection of data to quickly group students for the 
purposes of identifying language proficiencies for instruction.  One third of the students 
included in the intervention, grades TK-1, are new to school, TK, K and 10 new 1st 
graders, were initially tested with CELDT in the beginning of the school year and scores 
were not made available as of the intervention.  It was also important to get a quick 
snapshot of student performance on district assessments (these grades do not take 
State standardized tests)to collaborate with teachers on identifying EL strategies that 
might be the most effective for students.  Student assessment data used was:  The EL 
Achieve Quick Placement Assessment, Fountas and Pinnel Reading levels, ERD (Early 
Reading Diagnostic) tests for the areas of:  Letter Names, Sounds and High Frequency 
Words , and a quick conversation with students in which students were shown a picture 
of 2 children dancing and asked “What is happening in this picture?” And “Why do you 
think that?” 

ELA data sources revealed that 89% of ELs were at least 3 levels below grade level on 
Fountas and Pinnel Reading diagnostic(see Appendix A).  Students did not score 
passing in areas of Comprehension, particularly with Through the Text questions 
(author’s purpose) and Beyond the Text questions (text to self connections) Areas 
where students made the most mistakes with fluency were in many spelling patterns 
with CVC, CVCC and CVCe words.  High Frequency words were more of an area of 
strength with reading.  Similarly with the ERD(see Appendix A), 62% of students scored 
proficient on knowing letter names and letter sounds.  59% of ELs did not score 
proficient in CVC, CVCC and CVCe words and mastered 1.5-2 of the 10 high frequency 
word lists. 

Data collected from the EL quick assessments were just as telling about gaps in student 
language proficiency.  On the EL Achieve Quick Placement Assessment, students are 
shown a picture or a soccer game and given prompts that progressed in rigor and 
required students to:  point, give one to two word responses, complete sentences using 
various  verb tenses, pronouns and asking questions.  82% of students scored in 
Beginning Language Proficiency, 15% scored in Emerging Language Proficiency and 
3% scored Bridging Language Proficiency.  Most students were not able to respond in 
complete simple sentences using subject verb agreement and subject-verb-simple 
adjective.   The additional quick assessment of showing students an illustration from a 
text and asking 2 simple questions yielded initial call to action verbal data for analysis. 
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82% of students answered the question “What is happening in this picture?” with one or 
two word responses or improper subject/verb agreement:  “dance”, “They 
dance/dancing.” They are dance”.  4% responded with complete grammatically correct 
sentences “They are dancing.  The boy and girl are dancing” and 14% responded “I 
don’t know”, did not respond or shrugged shoulders with no verbal response.  The 
results were similar for the answers to the 2nd question, “Why do you think so?”, which 
was only asked to the 86% of students that gave a verbal response that was not “I don’t 
know.” 

A student post assessment was not done as planned in the intervention.  According to 
research, increases in “oral English proficiency takes 3 to 5 years to develop, and 
academic English proficiency can take 4 to 7 years.” (Kenji Hakuta, Butler and Witt, 
Yuko Goto Butler and Daria Witt, 2000). The 8 week time frame of the intervention was 
not enough for significant growth in student English Language proficiency levels. In 
addition, the end of the intervention landed close to the end of the school year, in which 
students were involved in end of the year assessments.  

Pre and Post Assessment Teacher Survey Data 

To analyze Pre and Post Teacher Survey questions, responses based on Likert scale 
responses were compared side by side and open-ended questions responses were 
notated in a separate table. (see Appendix C and D)  Questions in the Pre and Post 
Surveys were used to ascertain data in 3 areas:  educator knowledge of ELD strategies, 
educator knowledge of characteristics of English Learners, and the experiences of 
teachers with professional development on ELD and ELD strategies.  There is a 
difference in survey responses as the Pre-survey was given to TK-2 Teachers and staff 
(10 teachers, 2 IFs, 1 SPED Specialist and one Intervention Specialist.  12/14 original 
staff members responded to this survey).  The Post Survey was sent to the same 14 
teachers and staff, but only 5 responded.  
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Appendix C                                                                            Appendix D 

After the intervention the impact on ELD knowledge of standards and strategies was 
that  there was an increase in the number of staff that responded to “I plan ELD 
strategies into my weekly/daily lesson plans from 49% to 75% plan using ELD strategies 
to regularly plan instruction.  80% of teachers and staff indicated they are very familiar 
with ELD Standards in the Post Survey, as opposed to 41% in the Pre-Survey.  80% of 
respondents in the Post Survey reported they are very familiar with the use of Language 
Forms and Functions to plan instruction to scaffold language for English Learners.  The 
increase in the number of teachers that answered positively to “I plan ELD strategies 
into my weekly lesson plans” was due to the opportunities teachers were given to 
collaboratively lesson plan during the professional learning and in at least one additional 
planning session outside of the professional learning.  According to the Literature 
Review, teachers are pleased with the increase in the level of engagement ad the 
growth they see in their students when they effectively plan successful lesson plans and 
have the time to bounce ideas off each other in the planning process, including 
reflection on instruction, student learning and teacher professional learning (Ullman, 
2011).  Increases in teacher knowledge of the ELD standards is due to exposure to the 
ELD Framework in professional learning and using the ELD standards to plan lessons in 
multiple content areas. 

 

Professional Development Data 

To analyze process data from professional development sessions, data was gathered 
within the 5 ELD professional development sessions. Teachers were originally to be 
engaged in learning 3 ELD strategies to support ELs:  1) Contrastive Analysis of 
Phonemes in Minimal Pairs; 2) English Language Functions and Forms for BICS and 
CALP and Writing and 3)Comprehension of Grade Level Texts through Constructing 
Meaning.  Due to the process data gathered through exit tickets from professional 
learning cycles, teachers were given professional learning on only the first 2 strategies. 
In addition, teachers were not given instruction in Constructing Meaning as it is a 
copyrighted curriculum by EL Achieve, and during this intervention, though we had a 
staff member trained in the curriculum,  our school site did not purchase the training 
materials.  

 Initially, in the first PD Session, data was gathered  through the completion of data on 
each teacher’s ELs in a document titled “My EL Data Story” (See Appendix C).  100% of 
classroom teachers completed a data snapshot that included ELA data on each EL in 

24 



Alexis Alexander 
Action Research 

2017-18 
 
 

 

their class:  F&P Levels, ERD and SEEDS Scores in Letter Names,  Letter Sounds, 
CVC, CVCC and CVCe words,  High Frequency Words and STAR scores for 2nd 
graders.  

In professional development session 2, teachers engaged in the analysis of the data in 
the EL Data Story of each EL and added the data from the ELD Express Placement 
Assessment.  From this data, we collaborated to come to a consensus and agreed on 
using EL strategies to plan for, scaffold and increase student discourse throughout the 
day, including in Intervention. This change in the intervention decreased the number of 
ELD instructional strategies focused on from the original 3 strategies down to a deeper 
dive with 1 strategy. 

 

Data for the remaining 4 sessions which focused on EL Strategies was gathered to 
examine the effectiveness of the professional developments and to guide the subject 
matter for the following pds.  Using teacher schema and valuing teacher input when 
facilitating professional development, the exit ticket was designed to gather teachers’ 
input (Aguilar, 2003).  Data was gathered in a table coded according to teacher 
responses to 3 prompts:  What are you ‘square’ with/solid with?  What are you planning 
to change,( ‘triangular’), in instruction and implement in the next week?  What is still 
‘circling’ for you/questions or concerns?  Answers to questions were coded as follows: 

Question 1-  - 3 = responses that indicated teachers were square with the ELD 
strategy.  2 = responses that indicated ELD strategies not presented in the pd session 
and 1 = responses that were not ELD strategies 

Question 2 -  -  3 = responses that indicated teachers were square with the ELD 
strategy.  2 = responses that indicated ELD strategies not presented in the pd session 
and 1 = responses that were not ELD strategies (See Appendix G).  

Question 3 -  - Open-ended responses recorded in the table 

PD Subject 
   

Implications for 
the next PD? 

ELD Standards and 
Intro to Language 
Functions and Forms 

3 - 100% 
2 - 0% 
1 - 0% 

3 - 80% 
2 - 10%- Visuals with 
Vocabulary  
1 - 10% no response 

“How can I fit it in?” 
“Time for Planning” (4) 
“How can I better 
support Newcomers?” 
“I need to read more of 
the ELD Standards” 

Deeper Dive into using 
Language functions and 
forms 
Downloaded copies of CA 
ELD Framework 1/grade 
level 
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ELD:  Using Functions 
and Forms in 
Classroom 
Discussions 

3 - 90%  
2 - 10% teaching 
vocabulary 
1 - 0% 

3 - 98% 
2 - 2% - phonics 
1 - 0% 

““More about 
Contrastive Analysis” 
“More ELD Strategies” 
(4) 
“Progress Monitoring” 
“More Planning time” 
(2) 

Intro to Contrastive Analysis 
Formative assessment tools 
for progress monitoring 
Increased planning time in 
pd to 20 minutes 
Highlight teacher comments 
in Responsive Facilitation 

ELD:  Contrastive 
Analysis of Minimal 
Pairs and Formative 
Assessment Tools 

3 - 50% -  
2 - 0% 
1 -50% - Using 
Phonics better 

3 - 30% -  
2 - 70% - Continue 
Using Sentence 
Frames 
1 - 0% 

“Using sentence 
frames in writing” 
“Using ELD with 
Literacy Centers” 
“Planning time” (1) 

Go back to using Language 
functions and forms with 
writing 
Highlight teacher comments 
in Responsive Facilitation 

ELD:  Using Functions 
and Forms in Writing 

3 - 100% 
2 - 0% 
1 - 0% 

3 - 80% -  
2 - 20% Continue in 
Read -Alouds 
1 - 0$ 

“Planning for using 
language functions 
and forms earlier in the 
next school year” (3) 

Map out first 2 planning 
sessions for lesson planning 
in August for beginning of 
school year 

Appendix E 

In analyzing the data from the pd exit slips, in 3 of the 4 pd sessions, 90% or more felt 
they were ‘square’, had a good understanding of the ELD content presented in the pd 
sessions.  Implications from those sessions was that teachers wanted to continue with 
learning more about ELD strategies and implementation in planning and the classroom. 
The session on Contrastive Analysis shows that only 50% of the teachers were 
interested in implementing this strategy.  Half of the teachers wanted to continue with 
using language functions and forms to scaffold for ELs.  Feedback from the exit slips for 
this session implied that teachers were interested in continuing to explore using 
language functions and forms: teachers reported they wanted to learn more about 
“Using sentence frames in writing” and  “Using ELD with Literacy Centers” (see chart 
above).  Due to time constraints and feedback from teachers on wanting to go deeper 
rather than more, I changed my pd arc to focus the following professional development 
session only on using Language Functions and Forms in writing and writing centers.  

The biggest impact the professional development was that teachers felt mostly 
confident in their knowledge of ELD standards and strategies because as Teacher F 
reported, “I felt included in the pd process.”  Teacher A remarked “I did not have the 
feeling that pd was ‘being done to me’.  The content was relevant to what I need to do to 
meet my students’ need.”  Teachers’ feedback showed that according to the research in 
the Literature Review, the approach to the ELD professional learning in this intervention 
was job-embedded, relevant, engaging and not just a ‘sit and get’ (Aguilar, 2013).  This 
positive impact was due to valuing teacher voice in through responsive facilitation in 
professional learning sessions that highlighted teacher anecdotal feedback and 
responded to question posed from the previous session.  Voices from the field was also 
included in each session in which pictures and observations were shared as well as at 
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least two teachers gave testimony of using the strategies, what they did and the impact 
on students.  Honoring the voice of the teacher and showing others that this can and 
does work in their daily instruction and planning, the testimony of colleagues, helped 
tremendously in fostering  the collegial culture and in a sense giving teachers that were 
struggling some hope that it’s doable.  According to Teacher G “It’s not something extra. 
It’s what I’ve been doing, but with more purpose and intentionality”. 

Lesson Planning Data 

Teachers were involved in collaborative lesson planning in several different formats 
during the week:  10-20 minutes of planning time at professional development sessions; 
1.5-2 hours of planning time after school; 1 hour of planning time before pd sessions; 
and 1 hour and 30 minutes (three 50 minute manned prep periods).  Teachers chose to 
plan for using ELD strategies in 2 formats:  the 10-20 minutes during pd sessions, and 
one of the 50 minute manned prep periods/week.  Data was gathered in the form of the 
lesson plans teachers created during these sessions (see Appendix G).  There were a 
total of 4 planning session during pd and 5 sessions during 1 manned prep period.  

 

PD Session TK K 1st Reading Intervention 

ELD Standards and Intro to 
Language Functions and 
Forms 

Language Functions 
and Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 

Language 
Functions and 
Forms - Sentence 
Frames 
Read Aloud 
Discussions 

Language Functions 
and Forms - Sentence 
Frames 
Read Aloud 
Discussions 

Language Functions and 
Forms - Sentence Frames 
 

ELD:  Using Functions and 
Forms in Classroom 
Discussions 

Language Functions 
and Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 
SEL Circles 

Language 
Functions and 
Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 
SEL Circles 
 

Language Functions 
and Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 
 
SEL Circles 
 

Language Functions and 
Forms - Sentence Frames 
 

ELD:  Contrastive Analysis of 
Minimal Pairs and Formative 
Assessment Tools 

Language Functions 
and Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 
SEL Circles 
 
Math Discussions  

Language 
Functions and 
Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 
SEL Circles 
 
Writing Workshop  
 
Math Discussions  

Language Functions 
and Forms - Sentence 
Frames 
 
Read Aloud 
Discussions 
 
SEL Circles 
 
Science discussions 
 

Language Functions and 
Forms - Sentence Frames 
 
Contrastive Analysis 
Minimal Pairs 
Phonics/Phonemic 
Awareness Small Groups  
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Contrastive 
Analysis Minimal 
Pairs 
Phonics/Phonemic 
Awareness Small 
Groups 

ELD:  Using Functions and 
Forms in Writing 

Language Functions 
and Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 
SEL Circles 
 
Math Discussions  

Language 
Functions and 
Forms - Sentence 
Frames 
Read Aloud 
Discussions 
 
SEL Circles 
 
Writing Workshop  
 
Math Discussions  
 
Contrastive 
Analysis Minimal 
Pairs 
Phonics/Phonemic 
Awareness Small 
Groups 
 

Language Functions 
and Forms - Sentence 
Frames 
 
Read Aloud 
Discussions 
 
SEL Circles 
 
Science Writing 
 
Writing Workshop 

Contrastive Analysis 
Minimal Pairs 
Phonics/Phonemic 
Awareness Small Groups (K 
& Interventionist) 

 

In analyzing the process data from collaborative lesson planning resulted in 100% of 
teachers collaboratively planned in grade level teams, including the ELD strategy of 
teaching and using Language Functions and Forms through planning sentence frames 
and teaching vocabulary for student discussions at least three times a day in all grade 
levels, TK-1st and at least once a day for Writing workshop Grades K-1 by the end of 
the intervention.  Those discussions were,  both BICS within the SEL Circles 
discussions and CALP in academic content areas like math, ELA and Science. 
Teachers made choices on which content areas to focus on based on the standards 
they felt were most needing reinforcement for English Learners.  Lessons were 
delivered mostly whole class, with planned and targeted use of the language and 
vocabulary for ELs.   In lesson plans, teachers made notes of the targeted vocabulary 
and which sentence frames to prompt for certain ELs based on the complexity of the 
sentences. Teachers also gave students multiple times, at least three times to speak 
using the sentence frames in partner talk and whole group discussions. The Reading 
Intervention Teacher used Language Functions and Forms for each of the  4 1st Grade 
reading intervention groups of four students and 2 Kindergarten groups of four students 
pulled out four days a week (30 minutes each session).  
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An impact or the intervention includes that the use of the ELD strategy of using English 
Language Functions and Forms showed up in lesson plans in at least 2, and some 
cases 4 content areas throughout the day was evident in the lesson plans and part of 
the regular weekly lesson planning process because teachers were first given the time 
to digest the learning from the professional learning during planning time within the pd. 
Having time to take the input and begin to immediately apply the learning is essential to 
the professional learning process for adults, according to the research.  

Results of the pre and post surveys show that teacher’s planning of ELD into their daily 
lesson plans increased from 50% to 80% when answering the prompt “I plan ELD 
strategies into my weekly/daily lesson plans. (see below)It should be noted that the 50% 
that answered positively in the pre-survey to using ELD strategies to plan is not 
accurate as most teachers admitted that after being involved in the PD for ELD 
strategies, they realized what they were planning for were not true ELD strategies, but 
as Teacher E put it “I plan to support my English Learners before, but what I was 
planning was just ‘good instruction’ to support all students and not the specific 
standards based strategies we learned about in our pd.” 

       

         Pre Survey   (Appendix C)                                                  Post Survey  (Appendix D) 

This change in planning can be attributed to positive and frequent interactions teachers 
had to collaboratively plan with colleagues. Teachers, as they began to regularly use 
ELD strategies in the lesson planning and delivery, began to see areas where there was 
overlap with ELA and Foundational standards and ELD standards, as well as how 
“easy” it was to incorporate using Language functions and Forms into what they were 
already doing.  According to Teacher C, “It wasn’t like it was something to layer on, as it 
became a throughline in what we were already doing.”  

Additional impact the collaborative planning had on teachers’ planning is that teachers 
continued to plan for ELD strategies in their daily lessons after the intervention 
concluded.  According to the post survey, more than 80% of teachers are confident in 
continuing to plan ELD strategies(see below) and will begin the following school year 
with planning to support ELs with the EL strategies they learned in the intervention, 
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adding additional strategies to their repertoire.    According to the research in the 
Literature Review, lesson planning should not be done in isolation, but can be best 
maximized in collaborative groups of teachers meeting to purposely reflect on learning, 
both teacher and student learning, effective action planning and discussion to 
continuously improve instruction (Newell, 2012).   Teachers could immediately see the 
impact of their planning in the classroom and with discourse with colleagues.  

 

 

 

Coaching/Observation/Feedback with DataTalks Cycle Data 

Teachers were observed at least once  after each pd session.  Two teachers were 
observed once a week, the other 6 were observed every two weeks. Teachers were 
rated using the Dream Keepers Student Learning Framework rubric for instruction 
(Appendix F).  Specifically, the sections:  Academic Ownership and Demonstration of 
Learning. Sections of the Framework were chosen that most closely aligned to the CA 
ELA Framework and the CA CCSS for Listening and Speaking and Language.  Using 
the rubric, instruction was ranked from 1-4:  1 = Ineffective, 2 = Minimally Effective, 3 = 
Developing, 4 = Proficient, and 5= Skillful.  
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From the observation process data based on the ASLF rubric ratings, 50% (4 of 8) of 
teachers increased in their proficiency of use of the ELD strategy of using English 
language functions and forms by at least 1 level.  Teachers that increased proficiency 
by at least 2 levels was 38% (3 of 8).  Teachers that had not change in proficiency level 
was 12% ( 1 of 8).  Increases in the proficiency level of teachers can be attributed to the 
consistency in coaching with teachers.  Teachers with the most growth, through 
debriefing, also used student data and video taped observations to reflect on growth 
and to refine instruction.  The one teacher that had no growth, was proficient in the 
beginning of the intervention and was able to maintain that proficiency.   According to 
the Literature Review, providing  coaching and expert support, offers feedback and 
reflection and is key in improving teacher practice.( Hammond, Hyler and Gardner, June 
2017). 

The impact of including coaching that includes immediate feedback and reflection on 
practice and data is an increase in the proficiency of instruction in the classroom. 
Supporting teacher growth with effective coaching and feedback cycles allowed 
teachers the opportunities to put into practice what they learned in professional learning 
and planned for in PLC/collaborative lesson planning sessions and to get immediate 
feedback to inform instructional moves.  According to most teachers in conversation, 
they appreciate the instructional coaching and as Teacher A put it, “coaching gives me 
the chance to have another lens, that of an “expert” on my practice.  The observation 
notes and especially the videotaping, is a mirror to my practice that allows me to see 
where I am, and where I can go in better supporting my English learners and all of my 
students.”  Originally in the intervention, all teachers were to be videotaped, but due to 
time constraints only 3 were taped.  This still had a significant impact on the three 
teachers that I was able to videotape by providing teachers with a direct visual of what 
they were doing strengthened their reflection on how they could improve instruction and 
planning to meet the needs of Els. 

Conclusion  

This Action Research Project sought to increase teacher awareness of ELR Standards 
and standards-aligned ELD instructional strategies through professional learning, in 
order to implement the planning of and the enhancement of instructional opportunities 
for students to have more opportunities to use English to increase English Language 
proficiency.  Despite the limitation, the impact of the intervention according to the data 
findings is that teachers are now aware of who their English Learners are and have a 
laser-like focus on where their students are academically and socially.  Teachers that 
participated in the professional learning began to thoughtfully incorporate ELD 
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strategies in their lesson planning and instruction to scaffold learning for English 
Learners.  Teachers plan to continue their growth in the area of meeting the needs of 
English learners and have asked for more professional learning on ELD strategies and 
to deepen their familiarity with the ELD framework and how they can incorporate 
standards aligned tasks into their lesson plans.  Teachers also believe this year’s 
ELPAC data will show some increases in students language proficiency, particularly in 
the assessment areas of Speaking and Listening.  In conclusion, based on the 
intervention in this Action Research, effective professional development on ELD 
instruction which includes: identifying English Learners, collaborative lesson planning, 
coaching cycles that include observation, reflection on student data and  feedback could 
is an impactful intervention to increase the level of rigorous  instruction provided to 
English Learners, thus directly impacting my problem of practice that  teachers at this 
school site lack the training in and knowledge of effective ELD instructional strategies to 
support the language growth needed for English Learners in TK-1st grades. 

 

Implications  

From this intervention, I learned that it’s important to include teacher voice in every part 
of the process. From surveying teacher knowledge before any professional learning to 
soliciting teacher feedback after professional learning sessions, valuing teacher voice  u 
in professional learning arcs proved to guide the learning in a direction that teachers felt 
was job-embedded and relevant to the context of their classrooms and especially the 
reality of where their students are and need to be.  Valuing teacher voice in professional 
learning is crucial consideration in andragogical practices (Aguilar, 2005).  In addition to 
teacher voice within professional learning, providing additional opportunities for teacher 
voices to continue to be heard within lesson collaborative lesson planning is also an 
integral part of supporting teachers in implementing new strategies. I also learned that 
videotaping lesson observations sparks more intense reflection in collaborative 
coaching cycles with teachers by providing an unbiased lens for them to see their 
instruction and collaborate with he instructional coach on areas of strengths and 
growth..  Going forward with TK-1 teachers I will continue professional learning of ELD 
standards and instructional strategies, including surveys of teacher knowledge, soliciting 
feedback to inform professional learning and making sure there is protected time for 
collaborative lesson planning.  Also going forward, videotaping of lesson observations 
will be included in the collaborative coaching cycles to continue to provide and unbiased 
lens on instruction for teacher reflection.  
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Limitations 

This action research explored a way to increase teacher awareness of ELR Standards 
and standards-aligned ELD instructional strategies through professional learning, in 
order to implement the planning of and the enhancement of instructional opportunities 
for students to have more opportunities to use English to increase English Language 
proficiency.  While there were some successes with the intervention in an increase in 
teacher knowledge of the ELD Standards and knowledge of their English Learners, the 
inclusion of ELD strategies and standards in collaborative lesson planning and delivery, 
there were some limitations that must be acknowledged.  First, the original intervention 
was to include the whole TK-2 instructional team including 10 teachers, our 2 Tk-2 
Intervention Teachers, the TK-3 SPED Teacher, but, because at the time of the 
intervention, teachers and staff were involved in district interim for 2nd grade, ELPAC 
testing for all English Learners, and SBAC assessment accommodations for Special 
Needs 3rd graders, the intervention only included 7 classroom teachers, TK-1 and one 
Intervention Reading Specialist.  Second, there is no adopted curriculum for English 
Language Development, we had to create our own lessons, based on the ELD 
standards, which took more time during collaborative lesson planning.  Third, we were 
limited in time alloted for professional learning and coaching cycles because the 
intervention had to be planned around the 2 week Spring Break and end of quarter half 
days for parent conferences.  Fourth, due to the process data gathered through exit 
tickets from professional learning cycles, teachers were given professional learning on 
only the first 2 strategies.  In addition, teachers were not given instruction in 
Constructing Meaning as it is a copyrighted curriculum by EL Achieve, and during this 
intervention, though we had a staff member trained in the curriculum,  our school site 
did not purchase the training materials. In addition, all teachers involved were to be 
videotaped for lesson observations in the collaborative coaching cycles, but there were 
limitations on the equipment available.  Finally, because the intervention was for a short 
period of time, a final assessment of students was not conducted.  According to 
research in order to see growth with English Learners in their language proficiency 
levels, students must be engaged in effective ELD instruction of oral English proficiency 
for 3 to 5 years to develop, and academic English proficiency for 4 up to 7 years. (Kenji 
Hakuta, Butler and Witt, 2000).  Despite these limitations, the intervention was highly 
successful because the teachers involved increased their knowledge of ELD, ELs g and 
ELD strategies through professional learning which were used in collaborative lesson 
planning and instruction. 
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EL Achieve Express Assessment 

Retrieved from:  http://www.toucaned.com/projects/ELAchieve.html 

And 
https://www.google.com/search?q=picture+of+the+el+achieve+express+assessment&rlz=1C1G
GRV_enUS752US756&tbm=isch&tbo=u&source=univ&sa=X&ved=2ahUKEwj4mo2r3cXcAhVcB
jQIHWhIAMIQsAR6BAgAEAE&biw=1094&bih=482#imgdii=r9FbioMo6HSeBM:&imgrc=UltLyg7r

kMWGv 
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My EL Data Story 
Grade____ 

 

Student 
Name 

SEED
S 

ERD - LN, 
LS,  
HF List 
mastered 

F&P 
Independent 
Level 

STAR LLI? 
Y/N 

Ms. 
Judy? 
Y/N 

 LN    /  
LS    /  

LN    /    LS 
/ 
HF___ 
CVC___ 
CVCC ___  
CCVC__ 
Other 

    

 LN    /  
LS    /  

LN    /    LS 
/ 
HF___ 
CVC___ 
CVCC ___  
CCVC__ 
Other 

    

 LN    /  
LS    /  

LN    /    LS 
/ 
HF___ 
CVC___ 
CVCC ___  
CCVC__ 
Other 
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Teacher ELD Post Survey 
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Appendix F 

Aspire Student Learning Framework (SY 2017-18) 
A tool to support student learning and educator development at Aspire Public Schools 
 
What is the purpose of the Student Learning Framework?  
The Aspire Student Learning Framework (SLF) was created to support student learning and educator 
development at Aspire. Adapted from TNTP’s CORE Teaching Rubric, the SLF is grounded in three 
instructional principles:  

1. An explicit focus on student academic behaviors  
2. Alignment of instructional activities (ie. student task) to rigorous content standards 
3. Culturally Responsive Teaching  

What are the components of the rubric? 
There are 4 components of the rubric: 

● Domains: The rubric includes five discrete domains: Culture of Learning, Essential Content, 
Academic Ownership, Demonstration of Learning, and Culturally Responsive Teaching  

● Essential Question: The essential questions are the core questions to answer about the 
particular domain. In an effective teacher’s classroom, the answer to each essential question is 
“yes.” 

● Descriptor Language: Descriptions of each domain are used to differentiate five levels of 
performance. The rubric uses descriptors that focus primarily on observable student actions and 
responses. 

● Core Teacher Skills: A non-exhaustive list of the teacher skills and behaviors that contribute to 
the student outcomes in each domain. These behaviors have been drawn from a variety of 
sources, including TNTP, Anchorage School District Culturally Responsive Education Continuum, 
and the Ready for Rigor Framework from Zaretta Hammond’s Culturally Responsive Teaching & 
the Brain. After each observation, we recommend that teachers and observers identify one or two 
Core Teacher Skills (or identify a skill not listed) to prioritize for the next coaching cycle. 

How was the rubric developed?  
● After reviewing several research-based rubrics from high-performing CMOs, districts, and other 

sources, TNTP’s Core Teaching Rubric was selected as a foundation for the Aspire Student 
Learning Framework based on its focus on observable student academic behaviors, alignment 
with Common Core and other rigorous content standards, and alignment with Hammond’s Ready 
for Rigor Framework.  

● A guiding team of regional Aspire leaders and an advisory team of teachers and administrators 
provided input on TNTP’s original rubric and crafted the Culturally Responsive Teaching domain 
to align with Aspire values and instructional priorities. 

● In this version of the rubric, descriptor language and core teaching skills have been coded to 
illustrate alignment between the rubric and culturally responsive teaching practices. 

 

How does the rubric support culturally responsive teaching practices?  
Although there are many ways to approach culturally responsive teaching, we have chosen the four 
practice areas from Zaretta Hammond’s Ready for Rigor Framework as a guide to highlight alignment 
with the rubric domains. Elements of the rubric that directly align with the Ready for Rigor Framework are 
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Appendix F 

 

CULTURE OF LEARNING  Are all students engaged in the 
work of the lesson from start to finish? 

 INEFFECTIVE  MINIMALLY 
EFFECTIVE DEVELOPING PROFICIENT SKILLFUL 

Very few or no students 
complete instructional tasks, 
volunteer responses and/or 
ask appropriate questions. 

Very few or no students 
follow behavioral 
expectations and/or 
directions  

Students do not execute 
transitions, routines and 
procedures in an orderly 
manner. (CL) 

Students are left without 
work to do for a significant 
portion of the class period. 
(CL) 

Some students complete 
instructional tasks, volunteer 
responses and/or ask 
appropriate questions. 

Some students follow 
behavioral expectations 
and/or directions  

Students execute 
transitions, routines and 
procedures in an orderly 
and efficient manner only 
some of the time and/or 
require substantial direction 
from the teacher. (CL) 

Students are idle while 
waiting for the teacher or left 
with nothing to do for one or 
two minutes at a time. (CL) 

Most students complete 
instructional tasks, volunteer 
responses and/or ask 
appropriate questions. 

Most students follow 
behavioral expectations 
and/or directions  

Students execute 
transitions, routines and 
procedures in an orderly 
and efficient manner most of 
the time, though they may 
require some direction from 
the teacher. (CL) 

Students are idle for short 
periods of time (less than 
one minute at a time) while 
waiting for the teacher to 
provide directions, when 
finishing assigned work 
early, or during transitions. 
(CL) 

All or almost all students 
complete instructional tasks, 
volunteer responses and/or 
ask appropriate questions. 

All or almost all students 
follow behavioral 
expectations and/or 
directions. 

Students execute 
transitions, routines and 
procedures in an orderly 
and efficient manner with 
minimal direction or 
narration from the teacher. 
(CL) 

Class has a quick pace and 
students are engaged in the 
work of the lesson from start 
to finish. Students who 
finish assigned work early 
engage in meaningful 
learning without interrupting 
other students’ learning. 
(CL) 

All descriptors for Proficient 
are met, and at least one of 
the following types of 
evidence is demonstrated: 

Students assume 
responsibility for routines 
and procedures and 
execute them in an orderly, 
efficient and self-directed 
manner, requiring no 
direction or narration from 
the teacher. (CL) 

Students demonstrate a 
sense of ownership of 
behavioral expectations by 
holding each other 
accountable for meeting 
them. (CL) 

Core Teacher Skills: Culture of Learning 
Maintaining High Behavior Expectations 

● Providing specific, concrete, sequential, and observable directions for behavior and academics 
● Addressing all negative and off-task student behavior immediately and in a way that does not slow or disrupt lesson 

momentum  
● Issuing logical and appropriate consequences as needed without hesitation, such that consequences are successful in 

changing student behavior  
● Using voice and presence to maintain authority and convey caring for students (LP) 
● Investing time in knowing individual students and in forming relationships to best support their learning (LP) 
● Developing an active interest in students’ well-being and demonstrating that interest through his/her engagement with 

students 

Maximizing Instructional Time 
● Using efficient techniques for starting and ending lessons 
● Using efficient routines and procedures 
● Responding to student requests without interrupting instruction 
● Planning for and providing work for students to “say yes to” and using strategies to maintain a quick pace throughout the 

lesson 
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Appencis F 

ESSENTIAL CONTENT Are all students working with content aligned to the 
appropriate standards for their subject and grade? 

 INEFFECTIVE  MINIMALLY 
EFFECTIVE  DEVELOPING PROFICIENT SKILLFUL 

The lesson does not focus 
on content that advances 
students toward grade-level 
standards or expectations 
and/or IEP goals.  

Most of the activities 
students engage in are not 
aligned to the stated or 
implied learning goal(s) or to 
each other. 

Instructional materials 
students use, such as texts, 
questions, problems, 
exercises and assessments, 
are not appropriately 
demanding for the 
grade/course and time in 
the school-year, based on 
guidance in the standards 
and/or students’ IEP goals 
(ex. Lexile level and 
complexity of text). 

 

The lesson partially focuses 
on content that advances 
students toward grade-level 
standards or expectations 
and/or IEP goals. 

Only some activities 
students engage in are 
aligned to the stated or 
implied learning goal(s). 

Some instructional materials 
students use, such as texts, 
questions, problems, 
exercises and assessments, 
are not appropriately 
demanding for the 
grade/course and time in 
the school-year, based on 
guidance in the standards 
and/or students’ IEP goals 
(ex. Lexile level and 
complexity of text). 

The lesson focuses on 
content that advances 
students toward grade-level 
standards or expectations 
and/or IEP goals.  

Most activities students 
engage in are aligned to the 
stated or implied learning 
goal(s) are well-sequenced 
and move students toward 
mastery of the grade-level 
standard(s) and/or IEP 
goal(s).  

Most instructional materials 
students use, such as texts, 
questions, problems, 
exercises and assessments, 
are appropriately 
demanding for the 
grade/course and time in 
the school-year, based on 
guidance in the standards 
and/or students’ IEP goals 
(ex. Lexile level and 
complexity of text). 

The lesson focuses on 
content that advances 
students toward grade-level 
standards or expectations 
and/or IEP goals. 

All activities students 
engage in are aligned to the 
stated or implied learning 
goal(s) and are 
well-sequenced and build 
on each other to move 
students toward mastery of 
the grade-level standard(s) 
and/or IEP goals.  

All instructional materials 
students use, such as texts, 
questions, problems, 
exercises and assessments, 
are high-quality and 
appropriately demanding for 
the grade/course and time 
in the school-year, based on 
guidance in the standards 
and/or students’ IEP goals 
(ex. Lexile level and 
complexity of text). 

All descriptors for Proficient 
are met, and the following 
evidence is demonstrated: 

Students make connections 
between what they are 
learning and other content 
across disciplines. 

Students independently 
connect lesson content to 
real-world situations. 

 

Core Teacher Skills: Essential Content 
Planning and Delivering Lessons Effectively 
● Allocating instructional time to address the most important content for the grade or course 
● Developing and clearly communicating a well-framed, standards-aligned and appropriately rigorous objective to describe 
the goal(s) of the lesson 
● Teacher delivers lesson content clearly, accurately, and with coherence. No inaccurate information is conveyed. 
● Developing and/or using appropriately demanding instructional materials, such as texts, questions, problems, exercises 
and assessments 
● Developing a vision for student success and standards-aligned, big goal(s) that are ambitious, measurable and 
appropriate for all students 
● Developing and/or using a long-term, sequential plan that leads to mastery of the most important content for the grade or 
course 
● Developing and/or using daily lesson activities that are well sequenced and move students toward mastery of grade-level 
standards 
● Developing and providing accommodations and modifications as needed to ensure all students are able to attain learning 
goals 
● Considering students’ IEP goals and other specific learning needs in developing learning goals and preparing lessons 
(where applicable) 
● Anticipating common student misunderstandings given the content, and ensuring strategies are in place to overcome 
those misunderstandings 
  
Note to observers: When assessing the content of the lesson, your goal is to first examine what students are being asked to do 
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during the lesson, and with what materials. Then, compare this to the expectation of the relevant Common Core or state standard for 
that particular subject/grade to assess whether or not the students are working with appropriately rigorous content. 

Appendix F 

ACADEMIC OWNERSHIP   Are all students responsible for 
doing the thinking in this classroom? 

 INEFFECTIVE  MINIMALLY 
EFFECTIVE  DEVELOPING PROFICIENT SKILLFUL 

Students complete very little 
of the cognitive work during 
the lesson, such as reading, 
writing, discussion, analysis, 
computation, or problem 
solving; the teacher 
completes all or almost all of 
the cognitive work. (IP) 

Very few or no students 
provide meaningful oral or 
written evidence to support 
their thinking. 

Students respond negatively 
to their peers’ thinking, 
ideas, or answers. 

No students or very few 
students try hard to 
complete challenging 
academic work or answer 
questions. 

Students complete some of 
the cognitive work during 
the lesson, such as reading, 
writing, discussion, analysis, 
computation, or problem 
solving, but the teacher or a 
very small number of 
students complete most of 
the cognitive work. (IP) 

Some students provide 
meaningful oral or written 
evidence to support their 
thinking. 

Students do not respond to 
their peers’ thinking, ideas, 
or answers, or do not 
provide feedback. 

Some students try hard to 
complete challenging 
academic work and answer 
questions. 

Most students complete an 
appropriately challenging 
amount of the cognitive 
work during the lesson, 
such as reading, writing, 
discussion, analysis, 
computation, or problem 
solving, given the focus of 
the lesson the teacher 
completes some of the 
cognitive work (i.e.: expands 
on student responses) that 
students could own. (IP) 

Most students provide 
meaningful oral or written 
evidence to support their 
thinking. 

Students respond to their 
peers’ thinking, ideas or 
answers, and provide 
feedback to their 
classmates. 

Most students try hard to 
complete academic work 
and answer questions, even 
if the work is challenging. 

All or almost all students 
complete an appropriately 
challenging amount of the 
cognitive work during the 
lesson, such as reading, 
writing, discussion, analysis, 
computation, or problem 
solving, given the focus of 
the lesson. The teacher 
rarely finishes any of the 
cognitive work that students 
could own. (IP) 

All or almost all students 
provide meaningful oral or 
written evidence to support 
their thinking. 

Students respond to and 
build on their peers’ 
thinking, ideas or answers. 

Students routinely provide 
constructive feedback to 
their classmates and 
respond productively when 
a peer answers a question 
incorrectly or when they do 
not agree with the response. 

All or almost all students 
consistently try hard to 
complete academic work 
and answer questions, even 
if the work is challenging. 

All descriptors for Proficient 
are met, and at least one of 
the following types of 
evidence is demonstrated: 

Students synthesize diverse 
perspectives or points of 
view during the lesson.  

Students independently 
show enthusiasm and 
interest in taking on 
advanced or more 
challenging content. 

Core Teacher Skills: Academic Ownership 
Maintaining High Academic Expectations 
 

● Promoting student persistence to get correct, defended responses 
● Using an appropriate tone when responding to student answers 
● Requiring that students use complete sentences, correct grammar and academic language 

 
Building Thinking Skills 

● Structuring and delivering lesson activities so that students do an appropriate amount of the thinking required by the 
lesson 

● Posing questions or providing lesson activities that require students to cite evidence to support their thinking 
● Providing opportunities for students to respond to and build on their peers’ ideas 
● Providing support necessary for students to complete instructional tasks requiring higher-order thinking skills 
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Appendix F 

DEMONSTRATION OF LEARNING   Do all students 
demonstrate that they are learning? 

 INEFFECTIVE  MINIMALLY 
EFFECTIVE  DEVELOPING PROFICIENT SKILLFUL 

Questions, tasks or 
assessments do not yield 
data that allow the teacher 
to assess students’ 
progress toward learning 
goals.  

Students have very few or 
no opportunities to express 
learning through academic 
writing and/or explanations 
using academic language. 
(A) 

Very few or no students 
demonstrate how well they 
understand lesson content 
and their progress toward 
learning goals. 

Student responses, work 
and interactions 
demonstrate that most 
students are not on track to 
achieve stated or implied 
learning goals. 

Questions, tasks or 
assessments yield data that 
only partially allow the 
teacher to assess students’ 
progress toward learning 
goals.  

Students have few 
opportunities to express 
learning through academic 
writing and/or explanations 
using academic language. 
(A) 

Some students demonstrate 
how well they understand 
lesson content and their 
progress toward learning 
goals through their work 
and/or responses. 

Student responses, work 
and interactions 
demonstrate that some 
students are on track to 
achieve stated or implied 
learning goals. 

Questions, tasks or 
assessments yield data that 
allow the teacher to assess 
students’ progress toward 
learning goals.  

Students have some 
opportunities to express 
learning through academic 
writing and/or explanations 
using academic language. 
(A) 

Most students demonstrate 
how well they understand 
lesson content and their 
progress toward learning 
goals through their work 
and/or responses.  

Student responses, work 
and interactions 
demonstrate that most 
students are on track to 
achieve stated or implied 
learning goals. 

Questions, tasks or 
assessments yield data that 
allow the teacher to assess 
students’ progress toward 
learning goals and help 
pinpoint where 
understanding breaks down. 

Students have extensive 
opportunities to express 
learning through academic 
writing and/or explanations 
using academic language. 
(A) 

All students demonstrate 
how well they understand 
lesson content and their 
progress toward learning 
goals through their work 
and/or responses. (A) 

Student responses, work 
and interactions 
demonstrate that all or 
almost all students are on 
track to achieve stated or 
implied grade-level and/or 
IEP aligned learning goals. 

All descriptors for Proficient 
are met, and at least one of 
the following types of 
evidence is demonstrated: 

Students self-assess 
whether they have achieved 
the lesson objective and 
provide feedback to the 
teacher. (A) 

Students demonstrate that 
they make connections 
between what they are 
learning and how it 
advances their personal and 
professional goals.(A) 

Students monitor their own 
progress, identify their own 
errors and seek additional 
opportunities for practice. 
(A) 

 

Core Teacher Skills: Demonstration of Learning 
Leading Instruction 

● Conveying or providing accurate content and all content necessary for students to achieve the learning goal(s) 
● Using explanations of content that are clear, coherent and support student understanding of content 
● Differentiating instruction as needed in response to student learning needs, including enrichment and extra support 

Checking for Understanding of Content 
● Accurately checking for whether students understand the key content needed to master the lesson at key moments in the 

lesson (e.g. during direct instruction, before independent practice, at a transition and with an exit ticket at the end of a 
lesson) 

● Developing and/or using informal and formal assessments that yield useable data on students’ progress toward 
grade-level standards 

Responding to Student Misunderstanding 
● Providing feedback that affirms correctly understood content and student progress toward the lesson objective, and 

clarifies misunderstood content 
● Recognizing the root of student errors and re-teaching or re-framing content to address the underlying cause of student 

misunderstanding 

Note to observers: Your goal is to examine what students produce throughout the lesson and to assess the extent to which all 
students receive the opportunity to demonstrate their learning and the extent to which all students make progress towards learning 
goals. This includes students’ oral responses and written work and should reflect most students, not just a sampling 
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Appendix F 

Culturally Responsive Teaching Are all students and their 
communities valued for their individual and collective strengths? 

 INEFFECTIVE  MINIMALLY 
EFFECTIVE  DEVELOPING PROFICIENT SKILLFUL 

Class does not exhibit a 
familial warmth and no 
evidence exists of 
intentional and culturally 
relevant social-emotional 
learning.  

Students get little or no 
opportunity to feel their 
identity, experience, and 
culture is valued by the 
teacher and it is not 
reflected in the learning 
environment. 

Little or no explicit focus on 
building rapport or trust, 
emotional support is limited, 
and instructional scaffolding 
is ineffective. (LP) 

 

Class somewhat exhibits a 
familial warmth and some 
evidence exists of 
intentional and culturally 
relevant social-emotional 
learning.  

Students have few 
opportunities to feel their 
identity, experience, and 
culture is valued by the 
teacher and is somewhat 
reflected in the learning 
environment. 

Some focus on building 
rapport or trust, some 
emotional support is 
provided, and instructional 
scaffolding is somewhat 
effective. (LP) 

 

Most of the class exhibits a 
familial warmth and 
evidence exists of 
intentional and culturally 
relevant social-emotional 
learning.  

Most of students feel their 
identity, experience, and 
culture is valued by the 
teacher and it is reflected in 
the learning environment. 

Most students respond to 
instructor being a warm 
demander, emotional 
support is evident, and 
instructional scaffolding is 
effective. (LP) 

 

 

Class exhibits a familial 
warmth and evidence exists 
of intentional and culturally 
relevant social-emotional 
learning.  

All students feel their 
identity, experience, and 
culture is valued by the 
teacher and it is reflected in 
the learning environment. 

All students respond to 
instructor being a warm 
demander due to emotional 
support and instructional 
scaffolding to move towards 
learner independence. (LP) 

 

All descriptors for Proficient 
are met, and at least one of 
the following types of 
evidence is demonstrated: 

Student interactions are 
caring and supportive of 
each other’s 
social-emotional growth. 
With minimal teacher 
support, students use 
proactive social-emotional 
language and conflict 
resolution strategies to 
manage conflicts and 
relationships. 

Teacher actively seeks to 
learn about the contexts and 
cultural 
backgrounds/experiences of 
individual and groups of 
students, in order to build 
alliances and bridges across 
similarities and difference. 
(A) 

 

 

Core Teacher Skills: Culturally Responsive Teaching 
Instruction 

● Develop meaningful relationships that promote mutual trust and academic risk-taking 
● Use local language and cultural knowledge as a foundation for the rest of the curriculum 
● Explicitly teach the knowledge and behaviors that play a role in a person’s success within the school culture while still 

validating students’ culture and home language 
● Help students make connections between what they are learning in school and their personal experiences  
● Value multiple perspectives of historic and current events 

Habits of Mind & Attitudes  
● Cultivate habits of mind to actively address equity issues, such as checking implicit bias, practicing social-emotional 

awareness, and holding an inquiry stance regarding the 
impact of our interactions on students 

● Is aware and reflects on key personal triggers that cause them to move up the ladder of inference 
● Collaborate with a diverse range of educators to solicit multiple perspectives and deepen understandings of how systems 

of oppression impact students and families 
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Appendix G 
Lesson Plan  
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Appendix H 
Lesson Observation Note Takers 
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